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INTRODUCTION

[bookmark: _Toc169910983][bookmark: _Toc180841012][bookmark: _Toc180846776][bookmark: _Toc180850962]Research Background

In an increasingly globalized world, the demand for higher education has surged, driven by both professional and personal aspirations. Graduate education, particularly master's and doctoral programs, offers individuals the opportunity to specialize in fields that are critical to the advancement of society and the global economy. According to the Organization for Economic Co-operation and Development (OECD, 2020), the number of students pursuing higher education abroad has more than doubled over the last two decades, with the number reaching over five million in 2020. The internationalization of education has created a dynamic academic environment where students are seeking not only advanced degrees but also cross-cultural experiences and global networks that enhance their academic, professional, and personal development.
Internationally, graduate education is increasingly seen as a key factor in maintaining competitiveness in the global job market. Countries such as the United States, the United Kingdom, Canada, and Australia have historically been the top destinations for international students due to their well-established higher education systems and the prestige associated with their universities. However, Mazzarol and Soutar (2012) pointed out, in recent years, countries in Asia, particularly those in Southeast Asia, have become attractive alternatives for students from other regions, including China, due to their growing academic reputations, lower costs, and cultural proximity. Hawthorne (2018) also mentioned, Thailand, in particular, has positioned itself as a regional education hub, attracting students from neighboring countries and beyond with its flexible learning options and reputable institutions.
The rising influence of Asian universities in the global educational landscape is largely due to a combination of factors. Firstly, universities in countries such as Thailand, Singapore, and Malaysia have increased their focus on research and innovation, establishing partnerships with global institutions and offering programs that are tailored to meet international standards (Marginson and Xu, 2021). Thailand, specifically, has developed a strong higher education sector that appeals to international students by offering programs in English, flexible study schedules, and competitive tuition fees compared to Western countries (Hawthorne, 2018). The Thai government’s commitment to improving the country’s higher education system, through policies that encourage foreign students to study there, has also played a critical role in this transformation (OECD, 2020).
Additionally, the phenomenon of "academic mobility" has contributed to the increasing number of students seeking education abroad. DiMaggio and Garip (2012) argued that academic mobility is often driven by the desire to enhance one's cultural capital, acquire specialized knowledge, and gain international exposure. For many students, studying abroad offers not only academic benefits but also the opportunity to experience new cultures, broaden their perspectives, and develop the cross-cultural competencies necessary for success in today’s interconnected world. In the context of this study, these international trends provide a backdrop for understanding the motivations of Chinese lecturers who seek graduate education in Thailand. The factors influencing their intention include professional development, peer influence, financial incentives, and the reputation of Thai institutions.
Turning to the specific situation in China, the demand for graduate education has been growing rapidly, particularly among professionals in fields such as education. With China’s ongoing economic transformation and its shift from a manufacturing-based economy to one driven by innovation, there has been a significant increase in the demand for highly educated individuals who can contribute to knowledge-intensive industries. Cai (2020) deemed this shift has heightened the importance of obtaining advanced degrees, not only as a means of career advancement but also as a way to stay competitive in an increasingly specialized job market. For Chinese educators, in particular, graduate education is seen as essential for improving teaching quality, enhancing research capabilities, and gaining professional recognition.


In recent years, the Chinese government has invested heavily in improving the domestic higher education system, with initiatives such as the "Double First-Class" strategy aimed at developing world-class universities and disciplines. Despite these improvements, many Chinese students and professionals continue to seek graduate education abroad. The reasons for this are varied but often include the perceived prestige of foreign degrees, the opportunity to learn from different educational systems, and the desire to gain an international perspective that can be applied in their careers back home (Hossler and Gallagher, 1987)
For Chinese lecturers, the intention to study graduate abroad, particularly in Thailand, is influenced by several factors. Professional development is a significant driver, as many educators view obtaining a graduate degree as a way to improve their teaching skills, stay updated with the latest pedagogical methods, and advance in their careers (Borko and Klingner, 2018). Graduate education, especially in international settings, provides lecturers with access to a broader range of resources, research opportunities, and academic networks that may not be available in China. Darling-Hammond and Hyler (2020) claimed this is particularly important for educators who aim to enhance their qualifications and secure higher positions within their institutions.
Moreover, cultural interest plays an important role in the intention for Chinese educators. The increasing globalization of education has fostered a greater appreciation for cross-cultural experiences and learning. Thailand, with its rich cultural heritage and historical ties to China, presents an appealing destination for Chinese lecturers who wish to immerse themselves in a different educational and cultural environment (Gudykunst and Kim, 2003). The opportunity to experience Thai culture, while simultaneously gaining a high-quality education, adds intrinsic value to the intention to study abroad. This aligns with Bourdieu’s (1986) concept of cultural capital, where individuals seek to accumulate cultural knowledge and experiences that enhance their social mobility and professional standing.
Peer influence and institutional reputation also significantly affect Chinese lecturers' intentions to study graduate in Thailand. According to social learning theory, individuals are often influenced by the actions and opinions of their peers, particularly in professional settings (Bandura, 1997). For many Chinese lecturers, the intention to study in Thailand is reinforced by recommendations from colleagues who have had positive experiences studying abroad. Karakaş and Doğan Kılıç (2021) said the perceived prestige of Thai universities, coupled with their growing reputation for providing quality education, further strengthens the motivation to pursue graduate education in Thailand. This is particularly relevant in the context of Chinese higher education, where the reputation of the institution plays a crucial role in determining the value of a degree (Heffernan et al., 2018).
Financial incentives also play a critical role in shaping the intention to study abroad. Compared to Western countries, the cost of education in Thailand is relatively affordable, making it an attractive option for Chinese educators who wish to pursue graduate studies without incurring significant financial burdens. Many Thai universities offer scholarships and financial aid packages that further reduce the cost of education, making it more accessible for international students (Venkatesh & Xu, 2016). Additionally, the availability of flexible learning options, such as part-time programs and distance learning, allows Chinese lecturers to continue working while pursuing their degrees, which helps to mitigate the financial pressures associated with studying abroad.
In conclusion, the intention of Chinese lecturers to study graduate in Thailand is shaped by a combination of international trends and domestic factors. Globally, the increasing importance of advanced education and the rise of Asian universities as competitive alternatives to Western institutions provide a backdrop for understanding the motivations of these educators. Domestically, the demand for professional development, coupled with the desire to gain international experience, drives Chinese lecturers to seek opportunities abroad. The interplay of professional motivations, cultural interests, peer influence, financial incentives, and institutional reputation forms a complex web of factors that influence the intention to study abroad. By understanding these motivations, policymakers and educational institutions can create more supportive environments that facilitate international academic mobility and contribute to the professional advancement of educators.

[bookmark: _Toc169910984][bookmark: _Toc180841013][bookmark: _Toc180846777][bookmark: _Toc180850963]Significance of The Study

[bookmark: OLE_LINK3]Theoretical Significance
The theoretical significance of this study lies in its contribution to the understanding of the factors influencing the intention of Chinese lecturers to study graduate in Thailand. Grounded in established theories such as the Theory of Planned Behavior (TPB) and the Unified Theory of Acceptance and Use of Technology (UTAUT), this study expands upon these frameworks by applying them to a specific educational and cultural context. By exploring the interplay between educational motivations, perceived value of education, and language proficiency, this research provides new insights into how these factors collectively shape the intention for international education.
One of the primary theoretical contributions is the extension of the TPB in the context of intention of international education. Traditionally, TPB has been used to predict behavioral intentions based on attitudes, subjective norms, and perceived behavioral control (Ajzen, 1991).  In this study, the focus on perceived value and language proficiency as moderators within this framework enriches our understanding of how Chinese lecturers evaluate their potential for academic success in a foreign country. This approach not only confirms the validity of TPB in educational contexts but also highlights the unique role of language as a key factor influencing perceived behavioral control and, consequently, the intention to study abroad.
The inclusion of UTAUT further strengthens the theoretical foundation of this study. UTAUT has been widely used to explain technology adoption, but its constructs—such as performance expectancy and social influence—are highly applicable to educational motivations (Venkatesh et al., 2003). By incorporating UTAUT, this research emphasizes the relevance of social factors, such as peer influence and institutional reputation, in shaping the perceived value of education. This novel application of UTAUT in the field of education intention deepens our understanding of how external social factors can motivate the intention of individuals to study international graduate level.
Moreover, this study integrates cultural capital theory, particularly the extended model proposed by DiMaggio et al. (2010), to account for the role of global and digital cultural capital in cross-cultural education. This framework is especially pertinent for Chinese lecturers who seek to enhance their professional and academic profiles by studying abroad. The integration of cultural interests into the broader concept of educational motivations adds a new dimension to existing theories on student mobility and international education, offering a more holistic view of the motivations driving these intention.
By synthesizing these theories, the study makes a significant theoretical contribution to the literature on international education intention.  It bridges the gap between cultural, motivational, and behavioral theories, providing a comprehensive framework that can be used to understand the factors influencing the intention to study abroad.  This framework is not only applicable to Chinese lecturers but can also be adapted to other contexts involving international student mobility.

Practical Significance
The practical significance of this study lies in its ability to offer valuable insights that can directly impact educational institutions, educators, and Willing person involved in international education, particularly in Thailand. By examining the factors that influence the intention of Chinese lecturers to study graduate in Thailand, this research helps educational institutions tailor their programs to better meet the needs of international students, especially those from China.
First, this study provides critical information for universities in Thailand to better understand the motivations and challenges that Chinese educators face when choosing to study graduate abroad. By identifying the key factors such as educational motivations, perceived value, and language proficiency, universities can enhance their recruitment strategies to attract more Chinese students. Moreover, institutions can design more targeted marketing and support programs that address the specific needs of Chinese lecturers. For instance, offering language support programs and flexible study options, such as part-time or online courses, could make the educational experience more accessible and appealing to this demographic.
In addition to recruitment, the findings of this study can inform curriculum design and academic support services. Chinese lecturers are often motivated by professional development and career advancement when pursuing further education. Understanding this, universities can adapt their curricula to include more practical, career-focused content, such as case studies relevant to Chinese educational contexts or workshops that enhance teaching methodologies. Furthermore, universities can provide mentorship programs or professional networking opportunities to help Chinese lecturers build connections that will be beneficial in both their studies and future careers.
For Chinese educators themselves, this study sheds light on the potential benefits and challenges of studying in Thailand, thereby helping them make informed decisions. By understanding how factors such as language proficiency and the perceived value of education influence their intentions, Chinese lecturers can assess their readiness and identify areas where they may need additional preparation, such as improving language skills before applying. The study also highlights the importance of selecting institutions that align with their professional and educational goals, thereby helping them maximize the value of their overseas educational experience.
Finally, the research findings may benefit organizations and educators who are involved in fostering international academic exchange between China and Thailand. Understanding the motivations behind Chinese lecturers’ intention to study abroad provides a foundation for developing more effective international partnerships and collaboration between universities in both countries. This can lead to the creation of exchange programs, joint research projects, and other initiatives that enhance the educational experience for both Chinese and Thai educators.


[bookmark: _Toc169910985][bookmark: _Toc180841014][bookmark: _Toc180846778][bookmark: _Toc180850964]Research Questions

[bookmark: OLE_LINK4]1. 	What are the key factors influencing Chinese lecturers' intention to study graduate in Thailand?
This question aims to identify and analyze the key factors that impact Chinese lecturers' intention to study graduate in Thailand.
2. 	What role does educational motivation play in shaping Chinese lecturers' intention to study graduate in Thailand?
This question focuses on understanding how educational motivation acts as a primary factor in influencing Chinese lecturers' intention regarding studying in Thailand.
3. 	What role does language proficiency play in moderating the relationship between perceived value and the intention to study abroad (Thailand, or other non-English-speaking countries)
This question is designed to understand how language proficiency impacts the perceived value of education and influences the likelihood of pursuing graduate education in Thailand.
4. 	How does the perceived value of education affect Chinese lecturers' intention to study graduate in Thailand?
This question examines the role of perceived educational value in the intention, focusing on how Chinese lecturers evaluate the benefits of pursuing a graduate degree in Thailand.

[bookmark: _Toc169910986][bookmark: _Toc180841015][bookmark: _Toc180846779][bookmark: _Toc180850965]Research of Objective

[bookmark: OLE_LINK5]1.	To identify and analyze the key factors influencing Chinese lecturers' intention to study graduate in Thailand.
2.	To examine the role of educational motivation in shaping Chinese lecturers' intention to study in Thailand.
3.	To evaluate the moderating role of language proficiency in the relationship between perceived value and the intention to study in Thailand. 
4. 	To investigate the mediator of perceived educational value between Chinese lecturers' educational motivation and intention to study graduate in Thailand.
[bookmark: _Toc169910987]
[bookmark: _Toc180841016][bookmark: _Toc180846780][bookmark: _Toc180850966]Research Scope and Limitations

Research Scopes
This study encompasses a questionnaire survey conducted in 2024 among in-service lecturers at universities in X city, Yunnan Province, China. The survey targeted Y lecturers from vocational schools and Y lecturers from universities in X city. A total of X questionnaires were distributed, Y were collected back, resulting in an effective rate of X%. By collecting, organizing, and analyzing the questionnaires, the study aims to understand the factors influencing the willingness of lecturers in X city, Yunnan Province, China, to study graduate in Thailand, explore the structural relationships among these factors, identify any issues, and propose relevant and effective strategies to support Chinese lecturers in advancing their education, thereby enhancing the quality of education in our country.

Research Limitations
Sample Limitations: This study focuses on Chinese lecturers, specifically targeting university lecturers in Kunming, Yunnan Province, which may restrict the generalizability of the results as other groups may possess distinctive characteristics and motivations. The survey method employed in this study may introduce biases, such as subjective attitudes and memory biases, particularly with the use of questionnaire surveys. Additionally, the study may not have accounted for all external factors that could influence Chinese lecturers' intention to study graduate in Thailand, such as family situations and policy changes. Moreover, the research may have been conducted within a specific time frame, overlooking factors and trends that may evolve over time.


[bookmark: _Toc169910988][bookmark: _Toc180841017][bookmark: _Toc180846781][bookmark: _Toc180850967]Expected Results of the Study

The purpose of this dissertation is to examine and analyze the factors that influence Chinese lecturers' intention to study graduate in Thailand. Specifically, the study aims to identify the key determinants such as educational motivations, perceived value of education, language proficiency, and other factors like cultural interests, professional development, c, peer influence, institutional reputation, and financial incentives. The goal is to understand how these factors effect on Chinese lecturers’ intention of choosing to study abroad, particularly in a non-English-speaking country like Thailand.
Additionally, the study seeks to develop a conceptual framework that could serve as a foundation for future research on international education and provide practical insights for educational institutions in Thailand to attract and support international students. 
Therefore, the research will likely yield the following key results:
1. 	Identification of Key Factors Influencing Study Intentions: The study is expected to highlight significant determinants, including cultural interests, professional development, c, peer influence, institutional reputation, and financial incentives. These factors are anticipated to play essential roles in shaping the study intentions of Chinese lecturers, with educational motivations standing out as a primary driver.
2. 	The Role of Educational Motivation: Educational motivations, whether intrinsic (such as personal growth) or extrinsic (such as career advancement), are likely to show a significant impact on lecturers’ intentions to study graduate in Thailand. The study will likely reveal that lecturers who perceive graduate education as a way to enhance their professional standing are more inclined to pursue such opportunities.
3. 	Moderating Role of Language Proficiency: The study is expected to demonstrate that language proficiency moderates the relationship between perceived value of education and study intention. Chinese lecturers with higher language proficiency (in either English or Thai) are anticipated to exhibit stronger study intentions due to their confidence in overcoming academic and social challenges, and vice versa.
4. 	Perceived Value of Education as a Mediator: It is expected that the perceived value of education will mediate the relationship between educational motivations and study intentions. Chinese lecturers who view education in Thailand as valuable are likely to have stronger intentions to study there, especially when they perceive tangible benefits such as improved career prospects or international exposure.
5. 	Insights into Institutional Strategies: The findings are anticipated to offer practical insights for educational institutions in Thailand to enhance their attractiveness to international students. By understanding the factors that influence Chinese lecturers’ intention to study graduate in Thailand, Thai universities can tailor their programs and marketing strategies to address these motivations more effectively.
6. 	Framework for Future Research: This study is also expected to construct a conceptual model that can serve as a reference for future studies on international education. The framework will likely integrate the key variables (educational motivations, perceived value of education, language proficiency) and offer a robust foundation for further exploration in similar contexts.

[bookmark: _Toc169910989][bookmark: _Toc180841018][bookmark: _Toc180846782][bookmark: _Toc180850968]Definitions

Perceived Value
[bookmark: _Hlk175404017][bookmark: _Hlk175404069]Zeithaml (1988) Consumer perceptions of price, quality, and value: a “means-end” model and synthesis of evidence. Journal of Marketing, 52(3), 2-22. This article presents an important model that explores how consumers perceive the value of products or services through factors such as price and quality. The author employs a means-end analysis approach and proposes a systematic model to explain the consumer purchase decision-making process. Holbrook (1999) Introduction to consumer value. In Consumer value: A framework for analysis and research (pp. 1-28). Routledge. The introductory section of this book provides a framework for consumer value, discussing how consumers perceive and evaluate value, and analyzing various aspects of value. The author introduces the concept of "consumer value" and systematically discusses its components and measurement methods. Sweeney and Soutar (2001) Consumer perceived value: The development of a multiple item scale. Journal of retailing, 77(2), 203-220. This article introduces a multiple-item scale for measuring consumer perceived value, providing researchers with a tool to measure consumers' perceptions of value for products or services. The authors empirically validate the effectiveness and reliability of the scale through research. 
[bookmark: _Hlk175404130][bookmark: _Hlk175404148][bookmark: _Hlk175404165]Vargo and Lusch (2004) Evolving to a new dominant logic for marketing. Journal of marketing, 68(1), 1-17. This article proposes a new marketing logic that emphasizes the importance of value creation and collaboration, providing a new framework for understanding consumer perceived value. The authors argue that marketing should shift from focusing on the characteristics of products and services to understanding and providing value to consumers. Woodruff (1997) Customer value: the next source for competitive advantage. Journal of the Academy of marketing science, 25(2), 139-153. This article discusses the importance of customer value for competitive advantage in businesses, exploring how competitive advantage can be achieved by offering high-value products or services. The author emphasizes that customer value is key to business success and should therefore be a critical strategic consideration. Dodds et al. (1991) Effects of price, brand, and store information on buyers' product evaluations. Journal of marketing research, 28(3), 307-319. This study investigates the effects of price, brand, and store information on consumers' product evaluations. Through empirical research, the authors identify the components of consumer perceived value and analyze the impact of these factors on purchase intentions. Anderson et al. (1994) Customer satisfaction, market share, and profitability: Findings from Sweden. Journal of marketing, 58(3), 53-66. This study explores the relationship between customer satisfaction, market share, and profitability. The authors find that increasing customer satisfaction can enhance market share and profitability, and further examine the impact of satisfaction on consumer perceived value.
[bookmark: _Hlk175404209][bookmark: _Hlk175404248][bookmark: _Hlk175404242]Grewal et al. (1998) The effect of store name, brand name and price discounts on consumers' evaluations and purchase intentions. Journal of retailing, 74(3), 331-352. This study investigates the impact of store name, brand name, and price discounts on consumer evaluations and purchase intentions. The authors identify the significant influence of these factors on consumer perceived value and offer relevant practical recommendations. Babin et al. (1994) Work and/or fun: Measuring hedonic and utilitarian shopping value. Journal of consumer research, 20(4), 644-656. This research examines the effects of hedonic and utilitarian shopping value on consumer behavior. Through empirical studies, the authors discover the importance of both values in consumer purchase decisions and provide theoretical suggestions. Monroe and Krishnan (1985) The effect of price on subjective product evaluations. In Perceived quality (pp. 209-232). Springer, Boston, MA. This study investigates the impact of price on subjective product evaluations. Through experimental research, the authors identify the significant influence of price on consumer perceived value and offer practical recommendations regarding pricing and product positioning.

Intention to Education
[bookmark: _Hlk175404321][bookmark: _Hlk175404336]Hossler and Gallagher (1987) Studying student college choice: A three-phase model and the implications for policymakers. College and University, 62(3), 207-221. This article introduces a three-phase model of student college choice, explaining the process students go through when selecting a college and discussing the implications of these processes for policymakers. Perna (2000) Differences in the decision to attend college among African Americans, Hispanics, and Whites. The Journal of Higher Education, 71(2), 117-141. This study analyzes differences in college attendance decisions among African Americans, Hispanics, and Whites, and explains the influence of race, socioeconomic status, and cultural factors on intention to choose education. Paulsenand John (2002) Social class and college costs: Examining the financial nexus between college choice and persistence. Journal of Higher Education, 73(2), 189-236. This article examines the relationship between social class and college costs, explaining the impact of economic factors on student college choice and persistence. 
[bookmark: _Hlk175404390][bookmark: _Hlk175404404][bookmark: _Hlk175404418][bookmark: _Hlk175404430][bookmark: _Hlk175404441]Perna (2006) Studying college access and choice: A proposed conceptual model. Higher Education: Handbook of Theory and Research, 21, 99-157. This article proposes a conceptual model for studying student access to and choice of higher education, explaining the influence of factors such as family, school, community, and policy on intention to choose education. Kim and Sax (2009) Student-faculty interaction in research universities: Differences by student gender, race, social class, and first-generation status. Research in Higher Education, 50(5), 437-459. This study explores the impact of student-faculty interaction on students' intention to choose a university, and explains how student gender, race, social class, and first-generation status influence this interaction. Schreiner (2009) Linking student satisfaction and retention. In Higher Education: Handbook of Theory and Research, 24, 205-272. 
This article discusses the relationship between student satisfaction and retention and explains how students' satisfaction with their college experience affects their choice and persistence in education. Nora and Cabrera (1996) The role of perceptions of prejudice and discrimination on the adjustment of minority students to college. Journal of Higher Education, 67(2), 119-148. This study explores the impact of perceptions of prejudice and discrimination in the college environment on the adjustment of minority students to college life and explains how this perception influences the intention to choose education. Hart et al. (2003) Personality and development in childhood: A person-centered approach. Monographs of the Society for Research in Child Development, 68(1), 1-119. This study employs a personality psychology approach to investigate the influence of individual traits on intention to choose education and explains the impact of individual differences on this aspect. 
[bookmark: _Hlk175404454]Aucejo (2012) Explaining cross-country differences in student performance: The role of educational choices. European Economic Review, 56(8), 1645-1665. This research analyzes the reasons for differences in student academic performance across different countries, elucidating the role of educational choices in various national education systems. Lergetporer et al. (2020) Educational inequality and public policy preferences: Evidence from representative survey experiments. Journal of Public Economics, 188, 104226 This study explores the impact of educational inequality on public policy preferences and explains the influence of individuals on intention to choose education.

Structural Relationship
[bookmark: _Hlk175404513]DiMaggio and Powell (2000) The iron cage revisited: Institutional isomorphism and collective rationality in organizational fields. American Sociological Review, 48(2), 147-160. This paper revisits the phenomenon of institutional isomorphism in organizational fields, emphasizing the importance of studying the structural relationships between organizations for understanding organizational behavior and decision-making. The authors argue that the structural relationships between organizations can influence collective rationality among organizations, thereby having profound effects on the development of the entire organizational field. Granovetter (1973) The strength of weak ties. American journal of sociology, 78(6), 1360-1380. 
He introduces the concept of "weak ties," emphasizing the importance of studying the structural relationships among different interpersonal relationships in social networks for understanding information dissemination, resource acquisition, and other aspects. The author suggests that weak ties play a critical bridging role in social networks, connecting different social groups and facilitating the flow of information and exchange of resources. Scott (2014) Institutions and organizations: Ideas, interests, and identities. Sage Publications. This book extensively discusses the relationship between institutions and organizations, emphasizing the importance of studying structural relationships for understanding organizational behavior and development. The author argues that structural relationships influence the ways and patterns of interaction both within and between organizations, profoundly impacting the operations and performance of organizations.
[bookmark: _Hlk175404538]Burt (2000) The network structure of social capital. Research in Organizational Behavior, 22, 345-423. Burt analyzes the network structure of social capital, emphasizing the importance of studying structural relationships for understanding individuals' positions and connections in social networks and their implications for resource acquisition, information flow, etc. The author suggests that individuals' structural positions in social networks determine the types and quantities of resources and information they can access. Coleman (1988) Social capital in the creation of human capital. American journal of sociology, 94, S95-S120. Coleman explores the impact of social capital on the creation of human capital, emphasizing the importance of social networks and interpersonal relationships for individual learning and development. The author suggests that studying the structural relationships of social capital helps understand the processes of socio-economic development and individual growth.
Uzzi (1996) The sources and consequences of embeddedness for the economic performance of organizations: The network effect. American sociological review, 674-698. Uzzi analyzes the impact of organizational embeddedness on its economic performance, emphasizing the importance of studying structural relationships within social networks for organizations. The author argues that the degree of organizational embeddedness in social networks determines its ability to access resources and information, thereby influencing its economic performance.
Barabási (2016) Network science. Cambridge University Press. This book systematically introduces the basic concepts and principles of network science, delving into the role and impact of structural relationships in complex networks. The author argues that the development of network science provides new methods and perspectives for studying structural relationships, aiding in understanding the operating principles of various complex systems.
[bookmark: _Hlk175404593][bookmark: _Hlk175404605]Baker (1990) Market networks and corporate behavior. American journal of sociology, 96(3), 589-625. Baker analyzes the impact of market networks on corporate behavior, discussing the importance of studying market structural relationships for understanding corporate competition and cooperation. The author argues that market structural relationships determine the modes and patterns of transactions between firms, influencing the efficiency and stability of markets. Rogers (2003) Diffusion of innovations. Simon and Schuster. This book examines the diffusion process of innovations, emphasizing the importance of social networks and structural relationships in innovation diffusion. The author suggests that the structural relationships in social networks determine the speed and scope of innovation diffusion, affecting societal change and development. Hannan and Freeman (1989) Organizational ecology. Harvard University Press. This book explores the theory and methods of organizational ecology, discussing the competition and cooperation among organizations. The authors argue that studying organizational structural relationships is essential for understanding the evolution and stability of organizational ecosystems, aiding in predicting organizational behavior and evolutionary trends.
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[bookmark: _Toc180841019][bookmark: _Toc180846783][bookmark: _Toc180850969]CHAPTER 2
LIGTERATURE REVIEW

[bookmark: _Toc169910991][bookmark: _Toc180841020][bookmark: _Toc180846784][bookmark: _Toc180850970]Research Theories and Concepts

1. Research Theories 
1.1  Unified Theory of Acceptance and Use of Technology (UTAUT)
The Unified Theory of Acceptance and Use of Technology (UTAUT) is a comprehensive model designed to explain and predict user acceptance and usage behavior of technology. Developed by Venkatesh et al. (2003), UTAUT integrates eight prominent models of technology acceptance, including the Technology Acceptance Model (TAM), the Theory of Planned Behavior (TPB), and the Innovation Diffusion Theory (IDT), among others. The primary objective of UTAUT is to provide a unified framework that can predict behavioral intentions to use technology, which in turn influences actual usage behavior (Venkatesh et al., 2003).
UTAUT identifies four key constructs that directly influence behavioral intention and use behavior: performance expectancy, effort expectancy, social influence, and facilitating conditions. Performance expectancy refers to the degree to which an individual believes that using a specific technology will enhance their job performance (Venkatesh et al., 2003). In the context of educational intention, such as the intention to study in Thailand, this construct can be paralleled with the perceived value of education, where Chinese lecturers may consider the academic and career benefits of obtaining a graduate degree abroad (Venkatesh et al., 2012).  Effort expectancy, on the other hand, relates to the perceived ease of using the technology, which can be associated with the perceived ease of adapting to a new educational environment, including language proficiency and academic demands (Venkatesh et al., 2012).
Social influence, another critical construct in UTAUT, is the extent to which individuals perceive that important others believe they should use the new technology (Venkatesh and Davis, 2000). In the context of studying abroad, social influence could be reflected in peer influence and institutional reputation, where the opinions and experiences of colleagues and the perceived prestige of the institutions in Thailand play a crucial role in the intention to study graduate. (Moghavvemi et al., 2018). Facilitating conditions, the final construct, refer to the degree to which an individual believes that an organizational and technical infrastructure exists to support the use of the technology (Venkatesh et al., 2003). This construct can be extended to educational motivations, where the availability of scholarships, financial incentives, and institutional support systems could significantly impact the intention to study graduate in Thailand (Gupta and Bashir, 2018).
UTAUT also incorporates four moderators: gender, age, experience, and voluntariness, which influence the strength of the relationships between the key constructs and behavioral intention. While these moderators are essential in technology adoption, their relevance in educational contexts may vary (Venkatesh et al., 2016). For instance, the impact of peer influence on educational intention might be more significant among younger lecturers with less experience.
By the author opinion, the UTAUT model provides a robust framework for understanding the factors that influence the intention to study abroad, particularly in the context of Chinese lecturers considering graduate studies in Thailand. By applying UTAUT, this research can explore how educational motivations, perceived value, and social influences contribute to their intention.

1.2  Extended Model of Cultural Capital Theory
The Extended Model of Cultural Capital Theory builds upon Pierre Bourdieu's original concept of cultural capital, which he defined as non-financial social assets that promote social mobility beyond economic means (Bourdieu, 1986).  These assets include education, intellect, style of speech, dress, or physical appearance, which can confer advantages in societal power structures. Bourdieu's theory has been pivotal in understanding how social inequalities are perpetuated across generations, particularly through the education system (DiMaggio, 1982). The Extended Model of Cultural Capital Theory, as developed by DiMaggio et al. (2010), expands this framework to account for the complexities introduced by globalization, digitalization, and multicultural societies.
In the context of Chinese lecturers considering graduate studies in Thailand, the Extended Model of Cultural Capital Theory provides a nuanced understanding of how various forms of cultural capital—such as language proficiency, academic reputation, and peer influence—shape their educational motivations and intention. DiMaggio et al. (2010) argue that in an increasingly globalized world, cultural capital must be understood not only in terms of traditional markers such as education and family background but also in how individuals navigate and leverage these assets in a global context.
One of the critical extensions of Bourdieu's original theory is the inclusion of global cultural capital. Global cultural capital refers to the skills, knowledge, and experiences that individuals acquire through exposure to different cultures, languages, and educational systems (DiMaggio et al., 2010). For Chinese lecturers, the ability to adapt to and thrive in a foreign educational environment, such as Thailand, is a form of global cultural capital that enhances their professional development and broadens their career prospects. This global perspective is increasingly important in today's interconnected world, where cross-cultural competencies are highly valued (Marginson, 2011).
The Extended Model also emphasizes the role of digital cultural capital, reflecting the growing importance of digital literacy and access to information in modern education (DiMaggio and Hargittai, 2001). For educators, being digitally literate is not only about using technology effectively but also about understanding how digital platforms and networks can be used to enhance their teaching and learning experiences. In the intention to study graduate abroad, digital cultural capital can influence how lecturers perceive and engage with the educational opportunities available to them in different countries.
Furthermore, the Extended Model of Cultural Capital Theory highlights the dynamic interplay between cultural capital and other forms of capital, such as social and economic capital (DiMaggio et al., 2010). In this research, financial incentives and institutional reputation, which are closely tied to economic and social capital, interact with cultural capital to shape the overall educational motivations of Chinese lecturers. For example, the reputation of a Thai institution may enhance the perceived value of education, making it a more attractive option for lecturers who wish to gain both cultural and academic prestige.
Therefore, the author considers that the Extended Model of Cultural Capital Theory provides a comprehensive framework for analyzing the various factors that influence the intention of Chinese lecturers to study graduate programs in Thailand. By considering the broader context of globalization and digitalization, this model allows for a more detailed exploration of how cultural capital, in its various forms, contributes to educational motivations and outcomes.

1.3  Motivational Interactions Model (MIM)
The Motivational Interactions Model (MIM) is a comprehensive framework that examines the complex interplay between intrinsic and extrinsic motivation and how these dynamics influence behavior in various contexts. Developed by Deci et al. (2010) as an extension of the Self-Determination Theory (SDT), MIM provides a nuanced understanding of how different motivational factors interact to shape individual intention, particularly in educational and professional settings. This model is especially relevant for exploring the factors that influence Chinese lecturers' intentions to study graduate in Thailand.
[bookmark: _Hlk175404912]Central to MIM is the concept of intrinsic motivation, which refers to engaging in an activity for its inherent satisfaction rather than for some separable consequence (Ryan and Deci, 2000). Intrinsic motivation is driven by the psychological needs for autonomy, competence, and relatedness, which are essential for fostering self-determined behavior (Ryan and Deci, 2002). In the context of this research, intrinsic motivation might manifest as a Chinese lecturer's passion for learning new teaching methods, exploring Thai culture, or achieving personal growth through further education. These intrinsic desires can significantly influence the intention to study abroad, as they are closely tied to the lecturer's sense of personal fulfillment and professional development (Deci et al., 2010)
[bookmark: _Hlk175404969]Extrinsic motivation, on the other hand, involves engaging in an activity to achieve external rewards or avoid negative outcomes (Ryan and Deci, 2000). In MIM, extrinsic motivation is not merely seen as oppositional to intrinsic motivation but as a spectrum ranging from external regulation to integrated regulation, depending on how internalized the external motivations are (Ryan and Deci, 2002). For instance, a Chinese lecturer might be extrinsically motivated to study in Thailand due to the potential for career advancement, the prestige associated with obtaining a degree from a foreign institution, or financial incentives offered by scholarships. These extrinsic factors, when fully integrated, can become part of the individual's self-concept, thereby reinforcing their educational motivations (Gagné and Deci, 2005).
[bookmark: _Hlk175404990][bookmark: _Hlk175405020]MIM posits that the interaction between intrinsic and extrinsic motivations is not static but dynamic and context-dependent. This interaction is influenced by various environmental factors, such as institutional support, peer influence, and societal expectations (Ryan et al., 2016). For Chinese lecturers, the institutional reputation of Thai universities, the encouragement from peers who have had successful experiences studying abroad, and the perceived value of education in a global context all play crucial roles in shaping their motivational dynamics (Deci et al., 1991). These factors can either enhance or undermine their intrinsic motivation, depending on how they align with the lecturers' personal goals and values.
Another critical aspect of MIM is its emphasis on the self-regulation of motivation. According to the model, individuals are more likely to sustain behaviors when they perceive their motivations as self-regulated rather than controlled by external forces (Ryan and Deci, 2000). In this research's context, if Chinese lecturers perceive their intention to study in Thailand as autonomous—driven by their personal aspirations and the perceived benefits of the education system—they are more likely to commit to this intention and succeed in their academic endeavors (Deci et al., 2010).
MIM also addresses the potential conflicts between intrinsic and extrinsic motivations, particularly when external pressures or rewards threaten to undermine intrinsic interest (Deci et al., 1999). For example, if financial incentives or institutional expectations are perceived as overly controlling, they might reduce a lecturer's intrinsic motivation to engage in the educational experience. Therefore, the model underscores the importance of balancing these motivational forces to maintain a healthy and sustainable engagement in the learning process (Gagné and Deci, 2005).
The Motivational Interactions Model offers a robust theory framework for understanding the complex motivational landscape that influences Chinese lecturers' intention to study graduate in Thailand. The author deems that By examining the interplay between intrinsic and extrinsic motivations, this model helps to explain how various factors, including cultural interests, professional development goals, and external rewards, interact to shape educational intentions.
In conclusion, These three key theories as above, Unified Theory of Acceptance and Use of Technology (UTAUT), the Extended Model of Cultural Capital Theory, and the Motivational Interactions Model (MIM)—provide a solid theoretical foundation for integrating the five first-order variables: "cultural interests," "professional development," "peer influence," "institutional reputation," and "financial incentives" into the second-order variable "educational motivations."
Firstly, the UTAUT theory emphasizes how multiple factors jointly influence individual behavioral intentions and actual usage behavior. By correlating the core constructs of the UTAUT model (such as performance expectancy, social influence, and facilitating conditions) with the context of intention to study oversea, it is evident that these constructs are closely related to the first-order variables in this research. For example, performance expectancy can be likened to the "perceived value of education," while social influence directly correlates with "peer influence" and "institutional reputation." The UTAUT model demonstrates how these motivational factors work together to influence individuals' educational choices, thus reasonably supporting the formation of the second-order variable "educational motivations" (Venkatesh et al., 2003).
Secondly, the Extended Model of Cultural Capital Theory provides a deep understanding of the roles of "cultural interests" and "institutional reputation" within educational motivations. The extended model by DiMaggio et al. (2010) highlights the diversity and dynamism of cultural capital in the context of globalization, particularly its importance in cross-cultural educational settings. For Chinese lecturers, cultural interests and institutional reputation are not only part of their cultural capital but also directly influence their professional development and educational choices through the acquisition and application of global cultural capital. The accumulation and interaction of these forms of cultural capital contribute to their inclusion in the broader construct of "educational motivations," allowing these variables to collectively form a unified second-order construct.
Finally, the Motivational Interactions Model (MIM) delves into the complex interplay between intrinsic and extrinsic motivations, further supporting the integration of "cultural interests," "professional development," and "financial incentives" within educational motivations. MIM emphasizes how the dynamic balance between intrinsic motivations (such as cultural interests and self-development) and extrinsic motivations (such as financial incentives and professional reputation) influences individual behavioral choices and persistence. By understanding the interaction of these motivational factors, it becomes clear how they reinforce each other in specific contexts, forming a more comprehensive "educational motivations" that drives individuals to pursue further education (Deci et al., 2010).
In consequence, the UTAUT, the Extended Model of Cultural Capital Theory, and the MIM model support the integration of cultural interests, professional development, peer influence, institutional reputation, and financial incentives into the second-order variable "educational motivations" by explaining and integrating the roles of these factors. These theories collectively provide a robust framework for understanding the intention of Chinese lecturers considering graduate studies in Thailand, highlighting the multidimensionality and complexity of educational motivations.

1.4  Theory of Reasoned Action (TRA)
The Theory of Reasoned Action (TRA), developed by Fishbein and Ajzen (1975), is a foundational model in understanding the relationship between attitudes, intentions, and behaviors. The theory posits that an individual's intention to perform a specific behavior is the most immediate determinant of that behavior, and this intention is influenced by two primary factors: the individual's attitude toward the behavior and the subjective norms surrounding the behavior (Fishbein and Ajzen, 1975) TRA has been widely used in various fields to predict behavioral outcomes, particularly in educational and psychological contexts.
In the context of this research, which examines the factors influencing Chinese lecturers' intentions to study graduate in Thailand, TRA provides a robust framework for understanding how educational motivations translate into the intention to study abroad. According to TRA, the attitude toward a behavior is defined as the individual's positive or negative evaluation of performing the behavior (Ajzen and Fishbein, 1980). In this case, the "Perceived Value of Education" can be seen as the lecturers' attitude toward pursuing further education in Thailand, shaped by factors such as cultural interests, professional development opportunities, and the perceived prestige of Thai institutions (Venkatesh et al., 2003)0 These factors contribute to a positive evaluation of the behavior, thereby increasing the likelihood that the lecturers will intend to study abroad.
Subjective norms, the second key component of TRA, refer to the social pressures individuals perceive from important others to perform or not perform a behavior (Fishbein and Ajzen, 1975). For Chinese lecturers, subjective norms might be influenced by peer influence and institutional reputation, where the opinions and experiences of colleagues, as well as the perceived status of educational institutions in Thailand, play a significant role in shaping their intentions (Moghavvemi et al., 2018). If a lecturer believes that their peers or supervisors view studying in Thailand as beneficial or prestigious, they are more likely to develop a stronger intention to pursue this educational opportunity.
TRA suggests that when both attitude toward the behavior and subjective norms are favorable, the intention to engage in the behavior will be stronger (Ajzen and Fishbein, 1980). In this research, where "Educational Motivations" influence the "Perceived Value of Education," which in turn affects the "Intention to Study Graduate in Thailand." The role of subjective norms, encapsulated by "Peer Influence" and "Institutional Reputation," further strengthens this intention, making TRA an appropriate model for understanding the intention of Chinese lecturers to study graduate abroad (Ajzen, 1991).
By applying TRA, this research can explore how educational motivations are translated into actionable intentions, mediated by the perceived value of education and influenced by social norms. The TRA the not only supports the logical flow from educational motivations to intention but also highlights the importance of attitudes and social pressures in shaping the intention to obtain higher level of education.

1.5  Theory of Planned Behavior (TPB)
The Theory of Planned Behavior (TPB), developed by Ajzen (1991), is an extension of the Theory of Reasoned Action (TRA) and is widely recognized for its robust capacity to predict and explain human behavior across various contexts. TPB extends the TRA by incorporating an additional construct, perceived behavioral control (PBC), which reflects the ease or difficulty of performing a behavior as perceived by the individual. This addition makes TPB particularly valuable in understanding behaviors that are not entirely under the individual's volitional control, making it highly applicable to educational intention like pursuing graduate studies abroad (Ajzen, 1991).
In the context of this study, which examines the factors influencing Chinese lecturers' intentions to study graduate in Thailand, TPB provides a comprehensive framework for understanding how "Educational Motivations" influence the "Intention to Study Graduate in Thailand" through the mediating role of "Perceived Value of Education" and the moderating role of "Language Proficiency." According to TPB, behavioral intention is determined by three factors: attitude toward the behavior, subjective norms, and perceived behavioral control (Ajzen, 1991). 
Attitude toward the behavior reflects the individual's positive or negative evaluation of performing the behavior. In this study, the attitude can be closely linked to the "Perceived Value of Education," where Chinese lecturers evaluate the benefits of obtaining a graduate degree in Thailand, including the potential for professional development, exposure to new cultural experiences, and the prestige associated with foreign education (Fishbein and Ajzen, 1975; Venkatesh et al., 2003). 
A positive evaluation of these factors is likely to enhance their intention to study abroad.
Subjective norms refer to the perceived social pressure to perform or not perform the behavior. This construct can be related to "Peer Influence" and "Institutional Reputation" within the conceptual framework. If Chinese lecturers perceive that their peers, colleagues, or even societal expectations favor obtaining a graduate degree from a reputable Thai institution, they are more likely to develop a strong intention to pursue this educational path (Ajzen, 1991; Moghavvemi et al., 2018).
Perceived behavioral control (PBC) is the third and unique component of TPB, which distinguishes it from TRA. PBC reflects the individual's perception of the ease or difficulty of performing the behavior, which can be influenced by factors such as "Language Proficiency." In this study, language proficiency can be seen as a crucial element that either facilitates or hinders the pursuit of graduate studies in Thailand. Lecturers who feel confident in their language abilities are more likely to perceive that they can successfully navigate the academic environment in Thailand, thereby increasing their intention to study there (Ajzen, 1991; Bandura, 1997).
TPB suggests that when attitude, subjective norms, and perceived behavioral control are favorable, the intention to engage in the behavior will be stronger, and the likelihood of performing the behavior increases. This theoretical framework aligns with the proposed conceptual model, where "Educational Motivations" influence the "Perceived Value of Education," which in turn affects the "Intention to Study Graduate in Thailand," moderated by language proficiency. The inclusion of PBC in TPB makes it particularly relevant for this study, as it accounts for potential barriers (like language proficiency) that might impact the intention-behavior relationship.
TPB offers a robust theoretical foundation for understanding the complex process involved in Chinese lecturers' intentions to study graduate in Thailand. By considering attitudes, subjective norms, and perceived behavioral control, the authors argue that TPB provides a comprehensive explanation of how educational motivations translate into actual behavioral intentions.
In conclusion, the content above provides a detailed overview of five key theories—Unified Theory of Acceptance and Use of Technology (UTAUT), Extended Model of Cultural Capital Theory, Motivational Interactions Model (MIM), Theory of Reasoned Action (TRA), and Theory of Planned Behavior (TPB). These theories collectively offer a solid theoretical foundation for understanding the motivations and intention of Chinese lecturers to study graduate in Thailand.
The UTAUT model reveals how multiple factors jointly influence educational decisions, particularly how "Educational Motivations" impact lecturers' intention to study through the "Perceived Value of Education." The Extended Model of Cultural Capital Theory emphasizes the role of global and digital cultural capital in cross-cultural education, further explaining the influence of "Cultural Interests" and "Institutional Reputation" on educational motivations. The MIM model explores the interplay between intrinsic and extrinsic motivations, supporting the integration of "Cultural Interests," "Professional Development," and "Financial Incentives" within educational motivations. Additionally, TRA and TPB provide theoretical support for understanding how educational motivations translate into actual intentions to study. TRA explains how attitudes and subjective norms influence behavioral intentions, emphasizing the critical role of educational motivations. TPB introduces perceived behavioral control, explaining how language proficiency moderates the relationship between educational motivations and the intention to study.
These theories collectively support the conceptual framework by demonstrating how "Educational Motivations" influence Chinese lecturers' intentions to study graduate in Thailand through the mediating role of "Perceived Value of Education" and the moderating role of language proficiency. 

2.  Research Concepts
2.1  Concept of Cultural Interests
Cultural interests refer to the curiosity, concern, and fondness that an individual or group of individuals show for particular aspects of a culture. Cultural interests can cover a wide range of content, including but not limited to language and literature, music and dance, arts and crafts, history and traditions. Cultural interest is the process of finding pleasure and enjoyment in the cultural field, the pursuit and experience of culture. Each person has a different cultural background and experience, so cultural interests may vary from person to person. Cultural interest not only enriches one's life experience, but also promotes cross-cultural communication and understanding. In the context of globalization, understanding and appreciating diverse cultures can help enhance interpersonal skills, broaden horizons, and promote social harmony. Cultural interest is defined as an individual's curiosity about and participation in other cultures, including interest in cultural arts, customs, language, history, etc. This interest can be nurtured and developed through education, traveling, and reading (Gudykunst and Kim, 2003).
Dewey (1983) researched how cultural interest can be cultivated in the educational system to enhance students' understanding of and interest in different cultures through curriculum design, extracurricular activities, and cultural exchange programs. Bourdieu (1986) explored how cultural interest in a social group can be transmitted and reinforced through social interactions, social networks, and group dynamics. Cultural capital theory and socialization theory are related research frameworks. Hall (1997) explores the formation and expression of cultural interest, especially in the context of globalization, how the interaction between different cultures affects the cultural interest of individuals and groups. Richards (1996) studies cultural interest in tourism and leisure activities, including how cultural tourism, heritage tourism and cultural experience programs, etc. satisfy people's cultural interests. Hidi and Renninger (2006) study individuals' interest and curiosity in different cultures and how these interests affect individuals' perceptions and behaviors. Related literature includes interest theories (e.g., Hidi and Renninger's Interest Development Theory) and studies in cross-cultural psychology. Jenkins et al. (2013) examine how the Internet and social media influence the spread and formation of cultural interests, particularly in the context of globalization and digitization, and cultural interactions. Heine (2015) examines how cultural interests influence individuals' cognition, emotion, and behavior, with particular application to the field of cultural psychology. Renningerand Hidi (2016) study how educational environments influence the development of students' cultural interests, with particular application to multicultural education and international education programs.

2.2  Concept of Professional Development
Professional development refers to the process by which an individual achieves career goals and personal growth through continuous learning, training, experience building, and skill enhancement over the course of his or her career in order to maintain and improve professional competence, knowledge, and career qualities. Professional development typically involves formal and informal educational and training activities designed to enhance an individual's professional knowledge, technical skills and practical competence in his or her area of specialization. Professional development is an ongoing process that occurs throughout all stages of a career and contributes not only to the achievement of an individual's career goals, but also to the enhancement of an organization's overall professionalism and competitiveness.
From an individual's perspective, professional development refers to the process of updating and expanding one's professional knowledge and skills through participation in a variety of learning and training activities to adapt to changing job requirements and occupational standards, thus enhancing occupational competitiveness and occupational satisfaction. Kolb (1984) Experiential Learning Theory (Experiential Learning Theory) emphasizes the importance of professional development through concrete experience, reflection, and reflection on one's work. emphasizes that through concrete experience, reflection, conceptualization, and experimentation, individuals can continuously develop their professional knowledge and skills.
From the perspective of an organization, professional development means that a company or institution helps its employees to improve their professional competence and occupational quality by providing opportunities for training, continuing education, and career guidance, in order to meet the needs of organizational development and the expectations of employees' professional growth. The model of professional development for lecturers put forward by Guskey (2000) emphasizes continuous professional learning and reflection, and that, through systematic training and support, lecturers are able to improve their teaching competence and student learning outcomes.
[bookmark: _Hlk175405486]From the perspective of education and training, professional development refers to the process of helping practitioners maintain and improve their professional knowledge and skills through various forms of continuing education, professional training, seminars, and scholarly exchanges, thereby enhancing their professional performance and professionalism. Knowles (1980) theory of adult learning (Andragogy) emphasizes the autonomous and Knowles (1980) emphasizes the self-directed and practical nature of adult learning and suggests that adult learners can continuously improve their professional competence by making their own choices and engaging in learning activities. Savickas (2005) Career Construction Theory emphasizes the fact that through narrative and self-reflection, individuals can construct and redefine their career paths to facilitate professional development.
[bookmark: _Hlk175405607]Hoyle and Megarry (2002) defines lecturer professional development as a process of acquiring the knowledge and skills necessary for good professional practice at all stages of a lecturer's career. Perry (1980) sees lecturer professional development as a process of continual improvement of professional skills, self-confidence, updating and deepening of subject matter knowledge, as well as classroom reflection and reinforcement of the individual lecturer at all stages of his/her career. Diaz-Maggioli (2003) talks about lecturer professional development as a continuous learning process in which lecturers adapt their teaching methods to the learning needs of their students, and emphasizes the need for lecturers to be proactive and voluntary. Postholm (2012) argues that lecturer professional development has been defined as what lecturers learn: how they learn to learn and how they use what they learn in practice to support students' learning. And it was found that both individual and organizational factors influence lecturer learning. Lecturers' collaboration is important for their development and some lecturers can lead such learning activities themselves. Qiu (2016) believes that lecturers' professional development refers to the process in which lecturers themselves will actively learn and stock up their knowledge to ensure that they keep up with the times, will not be eliminated by the society, and will satisfy the needs of their students, with the support of many external conditions, including educational regulations and social environment. Chai (2021) Lecturers' professional development is a process of lifelong learning and continuous progress of lecturers, and it is a process of continuous self-improvement and enrichment of self-improvement of lecturers in terms of concepts, knowledge, skills and abilities. It is a long-term and infinite process. Ma (2023) believes that lecturer professional development is a systematic process in which lecturers move from immaturity to maturity. Before a person becomes a lecturer, he or she needs to systematically learn relevant knowledge and skills, have knowledge and skills in relevant fields through specialized training, and reach certain standards before engaging in the teaching profession, developing from an individual with specialized knowledge to a lecturer with rich experience and becoming a practicing educator.

2.3  Concept of Peer Influence
Peer Influence is when an individual is influenced by his/her peers or companions in terms of behavior, attitudes and values. This influence can be direct or indirect and is usually realized through interaction, observation, and imitation. Peer influence is particularly significant in the socialization process of adolescents and children, as this is a period when individuals have a greater need to identify with and belong to their peers.
Individuals may imitate the behavior of their peers, either positively or negatively. For example, an adolescent may start smoking because a peer smokes, or study harder because a peer loves to study. An individual's attitudes and values can be influenced by the peer group. For example, an individual's attitudes on environmental issues may change because of the environmental awareness of his or her group of friends. Individuals often want to be accepted and recognized by their peers, and therefore may adjust their behaviors and attitudes to conform to group norms. Peer interactions and feedback can reinforce or weaken certain behaviors. For example, behaviors that are praised by peers may be repeated, while behaviors that are criticized may be suppressed. Peer influence can be positive or negative. Positive peer influence can promote positive individual development, such as academic achievement and healthy behaviors, while negative peer influence can lead to undesirable behaviors, such as delinquency and drug use. Overall, peer influence is a complex and multidimensional process involving multiple behavioral, emotional, and cognitive dimensions.
Garet et al. (2001) explored the characteristics of effective lecturer professional development, noting that peer collaboration and interaction are important factors in facilitating lecturer growth and learning. Borko (2004) reviewed the research on lecturer professional development, emphasizing the importance of peer influence and collegial support in the lecturer learning process. Darling-Hammond and Richardson (2009) explored key factors in lecturer learning and emphasized the central role of peer communication and collaboration in the professional development of effective lecturers.

2.4  Concept of Institutional Reputation
Institutional Reputation is a social phenomenon and a social institution. 
The creation, continuation and distribution of reputation are closely related to the logic of specific social recognition (Peng and Jiang, 2019). Institutional reputation belongs to the "external-hierarchical" factor, which refers to the fame and influence that colleges and universities enjoy in the academic world, and emphasizes the hierarchical differences between institutions (Wang et al., 2022).
Institutional reputation is a composite of the overall impression and evaluation of an educational institution by the public, students, faculty, staff, alumni, employers, and other stakeholders. Institutional reputation is multifaceted and covers factors such as academic quality, student achievement, campus resources, student life, peer evaluation, and community and industry engagement. Institutional reputation is often defined as the overall public perception and evaluation of a college or university, which is based on the school's performance in a number of areas, including academic research, teaching quality, student satisfaction, and graduate employment. Reputation is not only reflected in academic circles, but also in the perceptions of alumni, employers, government, and the public. Institutional reputation is a multi-dimensional concept that reflects the quality, achievements and contributions of a school in a number of areas. A good institutional reputation plays an important role in attracting students, faculty, funding, and partners, and helps to maintain the overall prestige and influence of the school in the field of higher education. Karakaş and Doğan Kılıç (2021), for example, explored the impact of organizational reputation on attracting students, parents. Al Hassani and Wilkins (2022), for example, explored the impact of the effects of perceived quality of teaching, organizational identity and institutional reputation on student retention. Qadri et al. (2021) argued that institutional reputation is defined as the perception of an observer who makes judgments about an institution based on the institution's performance over a period of time. Therefore, managing institutional reputation is a challenging task in the knowledge economy. Heffernan et al. (2018) found that university reputation and student trust are significant predictors of student identification with each partner institution.

2.5  Concept of Financial Incentives
Financial incentives are used to motivate individual or organizational behavior through rewards in the form of money. Financial incentives can be categorized into two forms: direct incentives, which include salaries, bonuses, commissions, etc., and indirect incentives, which include benefits, stock options, and so on. The main types include: salaries and bonuses (paid directly in cash to reward employees for performance or reaching specific goals), equity incentives (such as stock options, which provide shares in a business to incentivize long-term performance), performance bonuses (additional rewards issued based on an employee's job performance or the company's performance), profit-sharing (where the company distributes a certain percentage of its profits to its employees), and non-cash incentives (such as gift cards, travel incentives, etc.).
Financial incentives are common management tools used by businesses and governments, and through proper design and implementation, they can effectively motivate individuals and organizations to promote performance improvement and goal achievement (Lazear and Gibbs, 2015). Financial incentives is to meet the material level needs of the operator, through the regulation of the economic interests of the operator and the owner, so that the operator's behavior and the long-term goal of the company's value-added tend to converge with the long-term goal of the company's value-added and have a positive effect on the trend.
Through effective financial incentives, enterprises can improve the motivation and overall performance of employees, so as to achieve higher organizational goals. However, when designing and implementing financial incentive programs, companies should consider fairness, long-term effects and employees' intrinsic motivation in order to achieve the best results.

2.6  Concept of Educational Motivations
Educational motivations refer to the internal and external factors that drive individuals to pursue further education, often with the expectation of achieving specific personal, professional, or social outcomes. In the context of this study, which focuses on Chinese lecturers' intentions to study graduate in Thailand, educational motivations encompass the various reasons that influence these educators to seek advanced academic qualifications abroad. These motivations are deeply rooted in the broader goals of self-improvement, career advancement, and social mobility, which are integral to understanding why individuals are willing to invest significant time, effort, and resources into furthering their education (Ryan and Deci, 2000).
According to Self-Determination Theory (SDT), educational motivations can be categorized along a continuum from intrinsic to extrinsic motivations (Deci and Ryan, 1985). Intrinsic motivations involve engaging in education for the inherent satisfaction and personal growth it provides. For example, some Chinese lecturers may be motivated by a genuine interest in acquiring new knowledge, experiencing different cultures, or enhancing their teaching skills in a global context. These intrinsic motivations are often associated with greater persistence and deeper learning, as individuals pursue education that aligns with their personal values and interests (Vallerand et al., 1992).


On the other hand, extrinsic motivations refer to the pursuit of education driven by external rewards or pressures, such as obtaining higher salaries, gaining social recognition, or meeting professional requirements. In the case of Chinese lecturers, extrinsic motivations might include the desire to attain a prestigious qualification from a foreign university, which could lead to better job prospects or a higher status within their professional community (Ryan and Deci, 2000). The influence of societal expectations and institutional reputation also plays a significant role in shaping these extrinsic motivations, as educators may feel compelled to pursue advanced degrees to meet the standards set by their peers, employers, or the educational system at large (Venkatesh et al., 2003).
Educational motivations are not static; they are influenced by various contextual factors such as cultural background, economic conditions, and institutional support (Eccles and Wigfield, 2002). For Chinese lecturers, the intention to study graduate in Thailand may also be driven by specific opportunities available in the Thai educational system, including scholarships, specialized programs, or the chance to collaborate with international scholars. These contextual elements can enhance or diminish the strength of educational motivations, thereby influencing the likelihood that an individual will pursue further education abroad (Ajzen, 1991).
The author regard as educational motivations are complex and multifaceted, encompassing both intrinsic desires for personal growth and extrinsic incentives related to career advancement and social status. Understanding these motivations is crucial for comprehending the factors that drive the intention of Chinese lecturers to study graduate in Thailand, as these motivations ultimately shape their educational intentions and decisions.

2.7  Concept of Perceived Value of Education
Perceived Value of Education refers to the individual’s assessment of the benefits and significance that education offers, both in terms of personal development and professional advancement. It encompasses the subjective evaluation of how education contributes to an individual’s goals, including career growth, social mobility, and self-fulfillment (Zeithaml, 1988). In the context of this study, which examines the factors influencing Chinese lecturers’ intentions to study graduate in Thailand, perceived value of education is a critical mediating variable that links educational motivations to the intention to study abroad.
The perceived value of education can be influenced by various factors, including cultural, social, and economic considerations. For instance, Chinese lecturers may perceive a high value in obtaining a graduate degree from Thailand due to the potential for enhanced career opportunities, increased social status, and the acquisition of global competencies (Vallerand et al., 1992). This perception is not only shaped by the intrinsic value of education itself but also by the external rewards and recognition that come with achieving higher qualifications (Fishbein and Ajzen, 1975). Moreover, the reputation of the educational institution and the quality of the programs offered can significantly impact how individuals value the educational experience (Venkatesh et al., 2003)
In addition to career prospects, the perceived value of education also includes the cultural enrichment and personal growth that come from studying in a foreign country. Exposure to different cultures and educational systems can broaden an individual’s perspective, enhance their adaptability, and provide them with unique experiences that are valued both personally and professionally (Ryan and Deci, 2000). For Chinese lecturers, the opportunity to study in Thailand may represent a chance to engage with new teaching methodologies, network with international peers, and gain insights that can be applied in their home country’s educational context (Eccles and Wigfield, 2002).
Furthermore, the financial aspects of education, such as scholarships, tuition fees, and living expenses, also play a role in shaping the perceived value of education. Lecturers who are able to secure financial support or who perceive the cost of education as a worthwhile investment are more likely to value the educational experience positively (Venkatesh et al., 2003). Conversely, if the costs are perceived as too high relative to the benefits, the perceived value may diminish, affecting the overall intention to pursue further education abroad.
The perceived value of education is a multifaceted concept that captures the various ways in which education is valued by individuals. The author draws it out as a key determinant in the intention of Chinese lecturers to study graduate in Thailand, bridging the gap between their educational motivations and their final decision to study in Thailand.

2.8  Concept of Language proficiency
Language proficiency refers to a person's ability to use language in listening, speaking, reading and writing. It is a multi-dimensional concept covering a number of aspects, including the degree of mastery of vocabulary, grammar, phonetics and pragmatics. In multinational enterprises and international exchanges, language proficiency is a key professional quality, which affects the communication effect and work efficiency. According to the theory of language economics, language proficiency as a kind of human capital, a public good, and an institution, the language proficiency of individuals is usually closely related to their family life. When language is used as a public good and human capital, possessing language skills can help individuals better obtain economic advantages and non-economic benefits; when it is used as an institution within an institution, it can affect the efficiency of other institutions (Zhang, 2008, 2022)
The essence of language is symbolic system and meaning construction, which reflects the knowledge tendency in the development of language proficiency; the essence of language is communication, which reflects the communication tendency in the development of language proficiency; the essence of language is culture, which reflects the cultural tendency in the development of language proficiency; the essence of language is social practice, which reflects the social utility tendency in the development of language proficiency, and so on. In terms of the change of the connotation of language competence, from Chomsky's binary cognitive model to Hyme's theory of language proficiency, the connotation of language competence has gradually shifted from knowledge learning to communicative application, and then scholars such as Canale and Swain classified the language proficiency into grammatical competence, socio-linguistic competence, discourse competence and strategic competence, while Bachman and Palmer classified the language proficiency into linguistic knowledge, socio-linguistic competence and strategic competence. Communicative language proficiency is divided into linguistic knowledge (organizational and linguistic knowledge), affective schema, individual characteristics, topic knowledge and strategic competence; Celce-Murcia et al. divide it into discourse competence, action competence, sociocultural competence, linguistic competence and strategic competence (Zhao et al., 2014). The connotation of language proficiency has both the static level of result presentation and the dynamic level of process characterization; it has both the individual dimension of language proficiency literacy and the social reference of the value of language tools (Sun, 2024).
Lecturers' language proficiency refers to their ability to use language to communicate and teach in the teaching and learning process. This ability has a significant impact on educational outcomes and student learning experiences. Lecturers' language proficiency covers all aspects of lecturers' use of language in the teaching and learning environment, including oral expression, written expression, listening comprehension, reading comprehension, and nonverbal communication skills. These competencies not only affect the efficiency and effectiveness of the lecturer in imparting knowledge, but also the students' understanding and interest in learning. Therefore, the author considers it as a key significant moderating variable, which moderates the relationship between their perceived value of education and their intention to study in Thailand. 

2.9  Concept of Intention to Study Graduate in Thailand
Intention to Study Graduate in Thailand refers to the deliberate and conscious evaluating process that leads an individual to pursue graduate-level education in Thailand. This concept captures the degree to which Chinese lecturers are motivated and committed to undertaking advanced studies abroad, specifically in Thailand. It is an expression of their readiness to invest time, effort, and resources into obtaining a graduate degree, with the expectation that such an endeavor will yield significant academic, professional, and personal benefits (Ajzen, 1991).
[bookmark: _Hlk175405992]The intention to study abroad, and specifically in Thailand, is influenced by a complex interplay of factors. According to the Theory of Planned Behavior (TPB), intention is the most immediate determinant of behavior and is shaped by three key components: attitudes toward the behavior, subjective norms, and perceived behavioral control (Ajzen, 1991). In this context, the intention to study in Thailand is likely influenced by the perceived value of the education that Thai institutions offer, including the quality of academic programs, the reputation of the institutions, and the cultural and professional opportunities available in Thailand (Fishbein and Ajzen, 1975).
Attitudes toward studying in Thailand are shaped by the perceived benefits and outcomes associated with obtaining a graduate degree from a Thai institution. These might include enhanced career prospects, the development of new skills, and the opportunity to experience a different educational system and culture. For Chinese lecturers, the positive evaluation of these potential outcomes increases their intention to study graduate in Thailand (Venkatesh et al., 2003).
Subjective norms, which refer to the perceived social pressures to perform or not perform the behavior, also play a significant role in shaping this intention. If Chinese lecturers perceive that their peers, colleagues, or professional community view studying in Thailand as prestigious or beneficial, they are more likely to form a strong intention to follow this path (Moghavvemi et al., 2018). Additionally, the reputation of Thai institutions and the endorsements from those who have successfully studied there can further reinforce these subjective norms.
Perceived behavioral control, the third component of TPB, pertains to the individual’s belief in their ability to successfully undertake graduate studies in Thailand. This includes considerations of language proficiency, financial resources, and the ability to adapt to a new cultural and academic environment (Bandura, 1997). High levels of perceived control enhance the likelihood that the intention to study in Thailand will translate into actual behavior.
As the result, the author argues that the intention to study graduate in Thailand represents a critical step in the decision-making process for Chinese lecturers considering further education abroad. It is the result of a complex interplay between the perceived value of education, social influences, and the perceived feasibility of undertaking such an endeavor. Understanding this intention is crucial for predicting whether Chinese lecturers will follow through on their plans to study in Thailand, thereby achieving their academic and professional goals.
In conclusion, the above contents offer comprehensive explanations of various concepts that serve as the foundation for this research, focusing on the intentions of Chinese lecturers to study graduate in Thailand. Each concept is rooted in well-established theories and frameworks, providing a solid theoretical basis for the study's variables and dimensions.
Cultural Interests are defined based on theories of cultural capital and socialization, emphasizing how cultural curiosity and engagement influence individuals' educational choices, particularly in a globalized context. This aligns with Bourdieu's cultural capital theory, which suggests that cultural interests can significantly impact educational motivations and intention, especially when individuals seek to broaden their cultural horizons through international education.
Professional Development is discussed through the lens of experiential learning and career construction theories. These theories underscore the importance of continuous learning and skill enhancement in achieving career goals, which in turn motivates individuals to pursue advanced degrees. For Chinese lecturers, professional development is a key motivator in deciding to study abroad, as it offers opportunities to acquire new knowledge and skills that are crucial for their career advancement.
Peer Influence and Institutional Reputation are also critical factors in shaping educational intentions. Peer influence is grounded in social learning theory, where interactions with colleagues and the prestige associated with studying at reputable institutions can significantly influence an individual's intention to pursue further education. Institutional reputation, as explored through theories of organizational reputation, highlights how the perceived quality and status of educational institutions impact students' intention to study there.
Financial Incentives are discussed in the context of management and economic theories, which explain how monetary rewards and financial support can drive individuals to pursue further education. These incentives, when aligned with professional and personal goals, enhance the perceived value of education and strengthen the intention to study abroad.
Therefore, the author deems these five first-order variables could form second-order educational motivations 
Moreover, the concept of Educational Motivations is rooted in Self-Determination Theory (SDT), which categorizes motivations as intrinsic and extrinsic. These motivations drive individuals to pursue education, influenced by factors such as career advancement, personal growth, and social mobility. The Perceived Value of Education acts as a mediating variable, linking these motivations to the intention to study in Thailand. Theories like expectancy-value and consumer behavior provide a framework for understanding how individuals evaluate the benefits of education, which in turn shapes their intentions.
Finally, Language Proficiency is considered a moderating variable, influencing the relationship between perceived value and the intention to study abroad. Theories of language economics and human capital explain how language skills affect individuals' ability to succeed in foreign educational environments, thus moderating the impact of perceived value on their educational intentions.
As a result, each variable and dimension in this research is systematically derived from well-established theories, ensuring that the conceptual framework is robust and grounded in existing literature. These variables—cultural interests, professional development, peer influence, institutional reputation, financial incentives, educational motivations, perceived value of education, and language proficiency—are all interrelated, providing a comprehensive understanding of the factors that influence Chinese lecturers' intentions to study graduate in Thailand.


[bookmark: _Toc180841021][bookmark: _Toc180846785][bookmark: _Toc180850971]Related Research

1.	Previous Research on the Relationship Between Educational Motivations and Intention to Study Graduate in Thailand
The relationship between educational motivations and the intention to study abroad has been a subject of extensive academic inquiry, particularly in the fields of educational psychology and international education. Educational motivations encompass the intrinsic and extrinsic factors that drive individuals to pursue further education, while the intention to study abroad refers to the deliberate and planned decision to engage in academic activities in a foreign country. In the context of this study, which explores the intentions of Chinese lecturers to study graduate in Thailand, understanding the link between these two variables is crucial.
[bookmark: _Hlk175406064]Motivations are widely recognized as critical determinants of behavior, including educational intention. Deci and Ryan (1985) Self-Determination Theory (SDT) has been instrumental in exploring how different types of motivation—intrinsic and extrinsic—affect individuals’ choices. Intrinsic motivation is driven by internal factors such as personal growth, interest, and the inherent enjoyment of learning, while extrinsic motivation is influenced by external rewards such as career advancement, financial gain, or social recognition. Studies have shown that both types of motivation significantly impact students’ educational intentions (Ryan and Deci, 2000). 
For instance, Eccles and Wigfield (2002) explored the expectancy-value theory, which posits that individuals are motivated to engage in a behavior if they value the outcome and expect to succeed. This theory has been applied to understand students’ intentions to pursue higher education. Their findings suggest that students who perceive high value in educational outcomes and believe in their ability to succeed are more likely to form strong intentions to continue their education. This relationship between motivation and intention has been further supported by other studies, such as those by Wigfield and Eccles (2000) and Vallerand et al. (1992), which highlight the importance of both intrinsic and extrinsic motivations in shaping educational aspirations.
Furthermore, Mazzarol and Soutar (2002) identified push and pull factors in the intention to study abroad. Push factors, such as the limitations of local education systems, drive students to seek opportunities elsewhere, while pull factors, including the perceived quality of foreign education, attract them to specific destinations. Motivations, therefore, act as both push and pull factors in the decision-making process. For example, students motivated by a desire for better career prospects (a pull factor) or dissatisfaction with domestic education (a push factor) are more likely to intend to study abroad. This model has been widely used to understand international student mobility, emphasizing the role of motivations in influencing the intention to study in a foreign country.
While there is extensive research on the relationship between educational motivations and the intention to study abroad in general, specific studies focusing on the intention to study graduate programs in Thailand, particularly among Chinese lecturers, are relatively scarce. However, the general principles established in broader studies can be applied to this specific context. Educational motivations among Chinese lecturers considering graduate studies in Thailand may include a combination of intrinsic and extrinsic factors. Intrinsically, these lecturers might be motivated by a genuine interest in learning new teaching methods, understanding different educational systems, and experiencing a new culture. Extrinsically, they may be driven by the desire to enhance their professional qualifications, gain international recognition, and improve their career prospects upon returning to China (Venkatesh et al., 2003).
Research by Mazzarol and Soutar (2002) provides a relevant framework for understanding the specific motivations that might influence the intention of Chinese lecturers' to study graduate in Thailand. The authors highlight that factors such as the reputation of the educational institution, the availability of scholarships, and the cultural appeal of the destination play significant roles in shaping students' intentions to study abroad. For Chinese lecturers, Thailand's proximity, cultural similarities, and the growing reputation of its educational institutions may serve as strong pull factors, reinforcing their educational motivations and intention to study graduate there.
Additionally, the Theory of Planned Behavior (TPB), as proposed by Ajzen (1991), offers further insights into the relationship between educational motivations and the intention to study abroad. TPB posits that intentions are influenced by attitudes toward the behavior, subjective norms, and perceived behavioral control. Educational motivations directly influence attitudes by shaping how individuals perceive the benefits of studying abroad. For instance, if Chinese lecturers believe that a graduate degree from a Thai institution will significantly enhance their professional standing, they are more likely to develop a positive attitude toward studying in Thailand, thus strengthening their intention (Ajzen, 1991). Subjective norms, or the perceived social pressure to engage in a particular behavior, also play a crucial role in this educational intention. If Chinese lecturers perceive that their peers, employers, or the broader educational community in China value international qualifications, they may feel a stronger motivation to pursue graduate studies abroad (Fishbein and Ajzen, 1975). This social influence can reinforce their intrinsic motivations, such as a desire for professional growth, making the intention to study in Thailand more compelling.
Perceived behavioral control, which reflects an individual's confidence in their ability to perform the behavior, is another key factor in the TPB framework. Studies by Bandura (1997) on self-efficacy have shown that individuals who believe they can overcome challenges, such as language barriers or financial constraints, are more likely to form strong intentions to pursue their goals. For Chinese lecturers, perceived behavioral control could involve their confidence in managing the academic demands of a graduate program in Thailand, their ability to adapt to a new cultural environment, and their access to financial resources. High perceived control can amplify their educational motivations and translate them into a concrete intention to study abroad.
The relationship between educational motivations and the intention to study graduate programs in Thailand among Chinese lecturers is complex and influenced by various factors. Pervious researches suggest that motivations—both intrinsic and extrinsic—are critical in shaping individuals' educational intentions. These motivations influence attitudes, subjective norms, and perceived behavioral control, all of which contribute to the formation of a strong intention to study abroad. Understanding this relationship is crucial for predicting educational outcomes and providing insights into how to support Chinese lecturers in their pursuit of graduate studies in Thailand.

2.	Previous Research on the Relationship Between Educational Motivations and Perceived Value of Education
The relationship between educational motivations and the perceived value of education has been extensively explored within the fields of educational psychology and consumer behavior. Educational motivations, which refer to the internal and external factors driving individuals to pursue further education, are believed to significantly influence how individuals perceive the value of their educational experiences. This section reviews prior research that has examined the connection between these two variables, starting with general studies on the relationship between motivations and perceived value, and then focusing specifically on educational motivations and the perceived value of education.
Motivations are critical in shaping individuals' perceptions of value across various contexts, including education. The concept of perceived value, which originates from consumer behavior research, is defined as the overall assessment of the utility of a product or service based on the individual's perception of what is received versus what is given (Zeithaml, 1988). In educational contexts, perceived value refers to how students evaluate the benefits of their education in relation to the costs, efforts, and sacrifices they make to obtain it.
One of the foundational theories that links motivations to perceived value is the Self-Determination Theory (SDT) proposed by (Deci and Ryan, 1985). SDT posits that human behavior is driven by intrinsic and extrinsic motivations, with intrinsic motivations being related to personal growth, interest, and enjoyment, while extrinsic motivations are associated with external rewards such as grades, recognition, or career advancement. Studies have shown that when students are intrinsically motivated, they tend to perceive greater value in their educational experiences because they are engaged in activities that they find inherently satisfying and fulfilling (Ryan and Deci, 2000). This intrinsic satisfaction enhances their overall perception of the educational experience, making it more valuable in their eyes. On the other hand, extrinsic motivations can also contribute to perceived value, particularly when the external rewards align with the students' personal goals and aspirations. For instance, students who are motivated by the desire to achieve high grades or secure a prestigious job after graduation may perceive higher value in their education if they believe it will help them achieve these goals (Eccles and Wigfield, 2002).However, the relationship between extrinsic motivation and perceived value can be more complex, as excessive reliance on external rewards may sometimes undermine intrinsic motivation, leading to a reduced perception of value (Deci et al., 1999).
Expectancy-Value Theory, developed by Eccles and Wigfield (2002), further elaborates on the relationship between motivation and perceived value. According to this theory, individuals are motivated to engage in activities that they believe will lead to desirable outcomes. The perceived value of these activities is influenced by both the expectancy of success and the value placed on the success. In educational settings, students who believe that their efforts will result in significant personal or professional gains are more likely to perceive high value in their education. This perceived value, in turn, reinforces their motivation to engage in educational activities.
When focusing specifically on educational motivations and their impact on the perceived value of education, research has consistently demonstrated that these motivations are critical in shaping students' perceptions of the value of their educational experiences. Educational motivations, which include both intrinsic factors such as a love for learning and extrinsic factors such as career advancement, directly influence how students evaluate the benefits of their education. Vallerand et al. (1992) explored the impact of different types of motivation on students' educational outcomes and their perceived value of education. Their findings indicated that students who are primarily intrinsically motivated are more likely to perceive higher value in their education because they find the learning process itself rewarding. These students tend to view education as a means of personal development and self-improvement, which enhances their overall perception of its value. Conversely, students who are driven by extrinsic motivations may perceive value based on the tangible rewards they expect to gain, such as a diploma or job opportunities.
Further research by Wigfield and Eccles (2000) supports these findings, showing that educational motivations significantly influence students' perceived value of education. They argue that students who place a high value on educational attainment are often those who are motivated by both intrinsic and extrinsic factors. These students are more likely to see education as a valuable investment in their future, which not only fulfills their personal interests but also provides practical benefits such as career advancement. Moreover, studies by Venkatesh et al. (2003) in the context of technology acceptance and educational settings have also highlighted the role of motivations in shaping perceived value. In their extension of the Unified Theory of Acceptance and Use of Technology (UTAUT), Venkatesh et al. found that students' motivations to engage with educational technologies were strongly related to their perceived value of these technologies. This relationship suggests that the same principles apply to broader educational contexts, where educational motivations influence how students perceive the value of their overall educational experience.
In the specific context of Chinese lecturers considering graduate studies in Thailand, educational motivations are likely to play a significant role in shaping their perceived value of education. These lecturers may be motivated by a range of factors, including the desire to enhance their teaching skills, gain international experience, and improve their career prospects. These motivations can influence how they perceive the value of obtaining a graduate degree from a Thai institution. If their motivations align with the benefits they expect to receive from the education—such as professional development and cultural enrichment—they are likely to perceive high value in pursuing graduate studies in Thailand (Mazzarol and Soutar, 2002).
The past researches have established a strong link between educational motivations and the perceived value of education. Motivations, whether intrinsic or extrinsic, significantly influence how students evaluate the benefits of their educational experiences. Understanding this relationship is crucial for predicting how educational motivations can shape students' intention for getting higher level education and how they perceive the value of these educational opportunities.

3.	Previous Research on the Relationship Between Perceived Value of Education and Intention to Study Graduate in Thailand
The relationship between the perceived value of education and the intention to study graduate in oversea, especially in an international context, has been a focal point in educational research. The perceived value of education is a critical determinant that influences students' educational choices, including the intention to study abroad. To review previous studies that have explored the connection between perceived value and educational intentions, focusing on how these insights apply to Chinese lecturers considering graduate studies in Thailand.
Perceived value is a concept rooted in consumer behavior theory, defined as the consumer's overall assessment of the utility of a product or service based on perceptions of what is received versus what is given (Zeithaml, 1988). In the context of education, perceived value refers to how students evaluate the benefits of their educational experiences relative to the costs, efforts, and sacrifices involved. Numerous studies have demonstrated that perceived value significantly impacts students' intentions to engage in educational activities. Zeithaml (1988) model of perceived value suggests that when students perceive high value in an educational program, they are more likely to pursue it. This perceived value can be influenced by several factors, including the quality of education, the reputation of the institution, the potential for career advancement, and the personal and cultural enrichment that comes from studying in a different environment (Venkatesh et al., 2003). Students who believe that their educational investment will yield substantial returns in terms of knowledge, skills, and career opportunities are more likely to develop a strong intention to engage in that educational pursuit.
Further research by Eccles and Wigfield (2002) on expectancy-value theory has also highlighted the role of perceived value in shaping students' intentions. Their work suggests that students are more likely to engage in behaviors that they believe will lead to desirable outcomes. In educational settings, this means that students who perceive a high value in their education—whether in terms of academic achievements, professional growth, or personal fulfillment—are more likely to intend to continue their studies, particularly in challenging or unfamiliar environments such as studying abroad. Vallerand et al. (1992) examined the impact of perceived value on students' motivation and subsequent educational intentions. Their findings indicated that students who perceive high value in their educational experiences are more motivated to get further education. This motivation, driven by the perceived benefits of education, significantly influences their intention to study, especially in contexts where the perceived value is associated with enhanced career prospects or personal development.
When narrowing the focus to the specific context of Chinese lecturers considering study graduate in Thailand, the relationship between perceived value of education and their intention to study becomes even more relevant. The intention to study abroad is a significant one, often involving considerable financial, emotional, and professional investments. Therefore, the perceived value of the education offered in the host country plays a pivotal role in shaping this intention.
Studies by Mazzarol and Soutar (2002) on international student mobility have identified perceived value as a crucial factor influencing students' destination choices. They found that students are attracted to study destinations that offer high perceived value, which includes the quality of education, the global recognition of degrees, and the overall educational experience. For Chinese lecturers, the perceived value of a Thai education may be influenced by the reputation of Thai institutions, the quality of graduate programs, the opportunity to gain international exposure, and the potential for career advancement upon returning to China. Research by Venkatesh et al. (2003) in the context of the Unified Theory of Acceptance and Use of Technology (UTAUT) also supports the idea that perceived value significantly impacts behavioral intentions. Although their study primarily focused on technology adoption, the principles can be applied to educational contexts, where perceived value influences students' intentions to engage with educational opportunities. In the case of Chinese lecturers, if they perceive that a graduate degree from a Thai institution will provide them with substantial benefits—such as improved teaching skills, enhanced career prospects, and a deeper understanding of different educational practices—they are more likely to intend to pursue this opportunity.
Additionally, research by Ajzen (1991) on the Theory of Planned Behavior (TPB) offers further insights into how perceived value of education influences the intention to study abroad. TPB posits that intentions are the most immediate predictors of behavior and are shaped by attitudes, subjective norms, and perceived behavioral control. In this framework, perceived value directly influences attitudes toward studying abroad. For instance, if Chinese lecturers believe that obtaining a graduate degree in Thailand will significantly enhance their professional standing, they are more likely to develop a positive attitude toward studying in Thailand, which strengthens their intention to follow through with this decision.
[bookmark: OLE_LINK1]Moreover, subjective norms—such as the expectations of peers, family, and professional networks—can reinforce the perceived value of studying abroad. If these social circles value international education highly, this can enhance the perceived value of a Thai education, thereby increasing the intention to study there. Similarly, perceived behavioral control, which involves the confidence in managing the academic and cultural challenges of studying in Thailand, can also affect the perceived value. Lecturers who feel capable of succeeding in a Thai educational environment are likely to perceive higher value in pursuing graduate studies there, further strengthening their intention (Bandura, 1997).
Consequently, the author in belief that the relationship between the perceived value of education and the intention to study graduate programs in Thailand is well-supported by existing research. Perceived value plays a crucial role in shaping students' attitudes, motivations, and intentions regarding their educational choices. For Chinese lecturers, the perceived benefits of obtaining a graduate degree in Thailand—including career advancement, personal development, and international exposure—are likely to significantly influence their intention to pursue this educational opportunity.



4.	Previous Research on the Moderating Role of Language Proficiency Between Perceived Value of Education and Intention to Study Graduate in Thailand
The moderating role of language proficiency in the relationship between perceived value of education and the intention to study abroad has been extensively studied, particularly in the context of international education. Language proficiency is a critical factor that influences both how students perceive the value of education in a foreign country and their intention for making the ultimate decision to study in that country. The past research has explored the moderating effects of language proficiency in this context. This research focuses on its impact on the relationship between perceived value of education and the intention to study graduate programs in Thailand.
Language proficiency, defined as the ability to use language effectively and fluently in a range of contexts, is a crucial determinant of how students perceive the value of education, particularly in a foreign country (Bandura, 1997). Research has shown that language proficiency significantly influences students’ academic experiences, including their ability to comprehend course materials, participate in class discussions, and complete assignments (Graham, 1987). These academic experiences, in turn, shape students’ perceptions of the value of their education.
For instance, students with high language proficiency are more likely to have positive academic experiences, as they can better understand and engage with the educational content. This positive engagement enhances their perception of the value of their education, as they feel more confident in their ability to succeed academically (MacIntyre et al., 1997). Conversely, students with lower language proficiency may struggle to understand course materials and participate in academic activities, leading to a diminished perception of the value of their education. This reduced perception of value can negatively impact their motivation to continue their studies in a foreign country (Dörnyei and Ryan, 2015).
Studies by Eccles and Wigfield (2002) on expectancy-value theory suggest that students are more likely to perceive high value in education when they believe they can successfully achieve academic outcomes. Language proficiency plays a critical role in this belief, as it directly affects students’ confidence in their ability to perform academically. When students are proficient in the language of instruction, they are more likely to perceive education as valuable because they feel capable of meeting academic expectations (Eccles and Wigfield, 2002). On the other hand, students who lack language proficiency may perceive education as less valuable because they anticipate greater challenges in achieving academic success.
Language proficiency not only affects the perceived value of education but also moderates the relationship between perceived value and the intention to study abroad. The moderating role of language proficiency is particularly important in understanding how students’ intentions to study abroad are influenced by their perceptions of the educational value offered by foreign institutions (Graham, 1987). Research by Vallerand et al. (1992) highlights the importance of language proficiency in shaping students’ educational motivations and intentions. Their findings suggest that students with high language proficiency are more likely to translate their perceived value of education into a strong intention to study abroad. This is because these students feel more confident in their ability to navigate the academic and social challenges of studying in a foreign country. As a result, the positive perception of educational value is more likely to lead to a concrete intention of further studies.
In contrast, students with lower language proficiency may perceive significant barriers to academic success, even if they recognize the high value of the education offered by foreign institutions. These barriers can weaken the relationship between perceived value and intention, as students may feel less capable of achieving the expected educational outcomes due to language difficulties (Dörnyei and Ryan, 2015). For example, if Chinese lecturers considering graduate studies in Thailand have lower proficiency in English or Thai, they may perceive the education as valuable but still hesitate to commit to studying there due to concerns about their ability to succeed academically.
The Theory of Planned Behavior (TPB), proposed by Ajzen (1991), provides a framework for understanding the moderating role of language proficiency in this context. TPB posits that behavioral intentions are influenced by attitudes, subjective norms, and perceived behavioral control. Language proficiency affects perceived behavioral control, which refers to the perceived ease or difficulty of performing a behavior. In the context of studying abroad, language proficiency enhances perceived behavioral control by increasing students’ confidence in their ability to succeed academically and socially in a foreign environment (Ajzen, 1991) 
When students have high language proficiency, they are more likely to perceive that they can overcome the challenges of studying abroad, which strengthens the relationship between perceived value and intention. In contrast, low language proficiency can reduce perceived behavioral control, weakening this relationship. For Chinese lecturers considering studying in Thailand, those with high proficiency in the language of instruction (whether English or Thai) are likely to feel more confident in their ability to succeed, thereby strengthening their intention to study abroad based on their perceived value of the education (MacIntyre et al., 1997). Furthermore, research by MacIntyre et al. (1997) on language learning and anxiety supports the idea that language proficiency can reduce anxiety and increase motivation to study abroad. Their findings suggest that students who are proficient in the language of instruction are less likely to experience language-related anxiety, which positively influences their intention to study abroad. This reduction in anxiety enhances the perceived value of education, as students feel more capable of fully engaging with the educational content and achieving their academic goals.
Therefore, the author employs the language proficiency plays a crucial moderating role in the relationship between perceived value of education and the intention to study abroad. High language proficiency strengthens this relationship by enhancing students’ confidence in their ability to succeed academically, thereby increasing the likelihood that perceived value will translate into a strong intention to study abroad. Conversely, low language proficiency can weaken this relationship by reducing perceived behavioral control and increasing language-related anxiety. Understanding this moderating role is essential for predicting how Chinese lecturers’ intentions to study graduate programs in Thailand are influenced by their language proficiency and perceived value of education.
[bookmark: OLE_LINK2]
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Based on the above structured review of relevant theories, concepts, and previous studies to establish the foundation for the research on Chinese lecturers' intentions to study in Thailand. The literature review begins with the discussion of key theoretical frameworks such as the Unified Theory of Acceptance and Use of Technology (UTAUT), Extended Model of Cultural Capital Theory, Motivational Interactions Model (MIM), Theory of Reasoned Action (TRA), and Theory of Planned Behavior (TPB). These theories provide insights into how various factors such as educational motivations, perceived value, and language proficiency influence the educational intention regarding oversea study.
Concepts including cultural interests, professional development, peer influence, institutional reputation, financial incentives, and educational motivations are examined to understand their roles in shaping educational choices. The exploration of these concepts highlights the impact of cultural capital and motivations—both intrinsic and extrinsic—in determining how Chinese lecturers perceive the value of pursuing a graduate degree abroad, specifically in Thailand.
Previous studies on the relationships between these variables further reinforce the understanding of their interactions. Evidence suggests that educational motivations significantly impact the intention to study abroad, with perceived value acting as a mediating factor. Additionally, language proficiency is identified as a moderating variable that influences the strength of this relationship.
Based on these theoretical foundations and empirical findings, the following conceptual framework and hypotheses are proposed:
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(designed by the author, 2024)
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H1: Educational motivations significantly influence the intention to study graduate in Thailand.
H2: Educational motivations significantly affect the perceived value of education.
H3: Perceived value of education significantly impacts the intention to study graduate programs in Thailand.
H4: Language proficiency significantly moderates the relationship between perceived value of education and intention to study in Thailand.
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RESEARCH METHODOLOGY

To achieve the objectives of this study, an appropriate research methodology will be employed. The primary purpose of this chapter is to present a comprehensive and systematic overview of various research methods and techniques, along with their theoretical underpinnings and practical applications. This chapter is structured into six sections: research design, population and sample, questionnaire design, data collection methods, reliability and validity, and data analysis.

[bookmark: _Toc169910996][bookmark: _Toc180841025][bookmark: _Toc180846789][bookmark: _Toc180850975]Research Design

This study utilizes a quantitative research methodology to investigate the factors influencing intention of Chinese lecturers to study graduate in Thailand, aligning with the practical objectives of the research. The study employed a snowball sampling method to collect primary data from approximately 420 respondents through an online structured questionnaire. The target population consists of Chinese full-time lecturers who are currently working in colleges, universities, or secondary vocational schools in Kunming City, Yunnan Province. These individuals are either interested in studying graduate in Thailand, or currently enrolled in a graduate program at a Thai university, or have completed a graduate program in Thailand. Given the quantitative nature of the research, descriptive statistics such as percentages, frequencies, mean scores, and standard deviations are employed to analyze responses to 5-Likert scale items. Additionally, the study incorporates Confirmatory Factor Analysis (CFA) to assess convergent and discriminant validity, and Structural Equation Modeling (SEM) to examine the relationships between variables. This approach also tests hypotheses, including mediation and moderation effects, at a significance level of 0.05.
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The population characteristics in the study are considered representative of the entire population (Sekaran, 2003). By the end of 2023, there were 51 universities and colleges in Kunming City, Yunnan Province, China, with 29,496 full-time lecturers (Ministry of Education of the People’s Republic of China, 2023). Additionally, there were 81 secondary vocational schools (including technical schools) in Kunming, with 4,830 full-time lecturers in 2023 (Ministry of Education of the People’s Republic of China, 2023). The target population of the study consists of Chinese full-time lecturers currently working in colleges, universities, or secondary vocational schools in Kunming City, Yunnan Province. These lecturers are either interested in studying graduate programs in Thailand, or currently enrolled in a graduate program at a Thai university, or have completed a graduate program in Thailand. Based on statistics from the of the Ministry of Education of the People’s Republic of China (2023), the population size of full-time lecturers in Kunming is identified as a known population, totaling 34,326. To determine the appropriate sample size for this known population, Yamane's formula (Yamane, 1967) is employed. A 95% confidence level with P = 0.5 is assumed for the equation.
[image: A black and white math equation
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Where:
n = the sample size
N = the population size
e = acceptable error
Therefore, the total sample size is as follows:

n 	= 34,326/1+34,326*(0.05)2
= 34,326/1+85.815
= 395.39


According to the calculation using the aforementioned formula, the sample size for this study is approximately 396, with a confidence level of 95%. However, to mitigate potential errors due to incomplete responses to the questionnaire and to ensure accurate results in the hypothesis analysis, the sample size was increased by 5%, resulting in approximately 420 samples.

[bookmark: _Toc169910998][bookmark: _Toc180841027][bookmark: _Toc180846791][bookmark: _Toc180850977]Questionnaire Design

The research utilized a constructed online survey questionnaire, developed based on a comprehensive review of relevant literature, to collect data from the samples. Given that the target population was Chinese, the questionnaire was written in Chinese. To ensure the accuracy of the Chinese version, the back-translation method was employed (Brislin, 1970). Initially, two management professionals translated the items from the original English version into Chinese, with any controversial items being repeatedly discussed and revised to ensure maximum consistency in the translation. Subsequently, two English lecturers translated the Chinese version back into English, comparing the results with the original to adjust any inconsistencies. Through repeated back-translations and corrections, the translated version of the scale was not only consistent with the meaning expressed in the original scale but also conformed to the Chinese context.
The questionnaire consists of three parts: screening questions, the personal profile of the respondents, and main questions related to the variables being tested.
Part 1. The first part comprises the primary screening questions. There are two screening questions designed to ensure that the respondents belong to the exact target population. The first question is, "Are you currently a full-time university/college/secondary vocational school lecturer?" and the second question is, "Are you currently teaching in Kunming, Yunnan Province?" If the respondent answers "no" to either question, the questionnaire is terminated.
Part 2. The second part consists of demographic questions aimed at obtaining information about the personal profiles of the respondents. This section includes six multiple-choice questions covering gender, age, personal monthly income, education level, occupation, and duration of employment as a lecturer at their current university or college. 
Part 3. This part contains questions related to the factors influencing respondents’ intention to study graduate in Thailand. There are 39 relevant questionnaire items in this section. The sources of the eight variable measurements are detailed in Table 1

[bookmark: _Toc180841034][bookmark: _Toc180846798][bookmark: _Toc180850984]Table  1  Source of Measurement Items Used in the Questionnaire

	Variable
	Indicator
	Measurement Items
	Source

	Cultural Interests
(CI)
	CI1
	I think Thailand is a free country with regard to no discrimination (based on race, religion, gender).
	Abbas et al. (2021)

	
	CI2
	I believed it is safer and more peaceful in Thailand.
	

	
	CI3
	I easily can speak the local language in Thailand.
	

	
	CI4
	People in Thailand are friendly and open to foreigners.
	

	
	CI5
	I am attracted by the cultural of Thailand.
	

	Professional Development
(PD)
	PD1
	It has good opportunities for employment after graduation from Thailand.
	Abbas et al. (2021)

	
	PD2
	It offers good salaries to all students who graduate from Thailand.
	

	
	PD3
	The qualification or degree in Thailand creates great career prospects in my discipline.
	

	
	PD4
	It offers job-search visa after study in Thailand.
	

	
	PD5
	It offers residence/nationality after study in Thailand.
	


Table  1  (Cont.)

	Variable
	Indicator
	Measurement Items
	Source

	Peer Influence
(PI)
	PI1
	My friends are living in Thailand.
	Abbas et al. (2021)

	
	PI2
	My colleges recommended studying in Thailand.
	

	
	PI3
	My parents suggested studying in Thailand.
	

	
	PI4
	I wanted to go to Thailand because my friends would like to go there.
	

	Institutional Reputation
(IR)
	IR1
	It has a great reputation for education quality and research opportunities.
	Abbas et al. (2021)

	
	IR2
	It is most innovative and highly developed with respect to education.
	

	
	IR3
	It provides a diverse range of bachelor, master, and Ph.D. programs
	

	Financial Incentives
(FI)
	FI1
	The cost of living is affordable and reasonable in Thailand.
	Abbas et al. (2021)

	
	FI2
	It charges no or low tuition fee in Thailand.
	

	
	FI3
	It provides numerous numbers of scholarships to international students in Thailand.
	

	
	FI4
	It provides excellent opportunities for internship jobs in Thailand.
	

	Perceived Value of Education (PV)
	PV1
	I think the experience I have gained in the Thai university will help me to get a good job.
	Alves (2011)

	
	PV2
	Taking into consideration the price (fees, charges, etc.), I believe my Thai university provides quality of service.
	





Table  1  (Cont.)

	Variable
	Indicator
	Measurement Items
	Source

	Perceived Value of Education (PV)
	PV3
	Compared with other universities, I consider that I receive quality of service in Thai university for the price that I pay.
	Alves (2011)

	
	PV4
	I feel happy about my choice of university/degree in Thailand.
	

	Language Proficiency
(LP)
	LP1
	I can understand and use familiar everyday language expressions and very basic phrase aimed at the satisfaction of needs of a concreate type.
	Kaewwichian and Jaturapitakkul (2018)

	
	LP2
	I can introduce myself and others and can ask and answer questions about personal details with this language.
	

	
	LP3
	I can interact in a simple way provided the other person talks slowly and clearly and is prepared to help.
	

	
	LP4
	I can understand language sentences and frequently used expressions related to area od most immediate relevance.
	

	
	LP5
	I can communicate in simple and routine tasks requiring a simple and direct exchange of information on familiar and routine matters.
	

	
	LP6
	I can describe in simple terms aspects of my background, immediate environment and matters in areas of immediate need. 
	




Table  1  (Cont.)

	Variable
	Indicator
	Measurement Items
	Source

	Language Proficiency
(LP)
	LP7
	I can understand the main points of clear stand input on familiar matters regularly encountered in work, school, leisure, etc.
	Kaewwichian and Jaturapitakkul (2018)

	
	LP8
	I can deal with most situations likely to arise whilst travelling in an area where the language is spoken.
	

	
	LP9
	I can produce simple connected text on topics which are familiar or of personal interest.
	

	
	LP10
	I can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions and plans.
	

	Study Intention (SI)
	SI1
	It is very likely that I will study graduate program in Thailand.
	Hussain et al. (2021)

	
	SI2
	There is a high probability that I would study graduate program in Thailand. 
	

	
	SI3
	I will consider studying graduate program in Thailand.
	

	
	SI4
	My willingness to study graduate program in Thailand will be high.
	



All scales used to measure the constructs in the hypotheses were adapted from prior studies. A 5-point Likert scale was used, where 1 represents Strongly Disagree, 2 represents Disagree, 3 represents Neutral, 4 represents Agree, and 5 represents Strongly Agree. The formula below illustrates the criteria for the average of the 5 class intervals, which can be determined as follows:


Class Interval Formula = (Max point - Min point)/class
 = (5- 1)/5
= 0.8

Therefore, the criteria for assessing the average score, indicative of each lecturer’s perspective on the factors impacting their intention to study graduate in Thailand, are delineated. The following criteria are applied to elucidate the interpretation of data employing a 5-point Likert scale: 
1.00 –1.80 = Strongly Disagree
1.81 –2.60 = Disagree
2.61–3.40 = Neutral
3.41–4.20 = Agree
4.21 –5.00 = Strongly Agree

The structured questions prompted respondents to express their attitudes toward the issue in question, ranging from 1 for strongly disagree to 5 for strongly agree.

[bookmark: _Toc169910999][bookmark: _Toc180841028][bookmark: _Toc180846792][bookmark: _Toc180850978]Data Collection Methods

A web-based online survey utilizing the snowball sampling technique was employed to gather the data. The inclusion criteria were as follows: 1) full-time Chinese lecturers currently employed in universities or colleges in Kunming at the time of questionnaire completion; 2) full-time Chinese lecturers working in secondary vocational schools in Kunming; 3) full-time or part-time Chinese lecturers in universities, colleges, or secondary vocational schools in Kunming currently enrolled in graduate programs in Thailand; 4) full-time or part-time Chinese lecturers in universities, colleges, or secondary vocational schools in Kunming who have already completed graduate programs from Thai universities.


The online survey link was initially disseminated via webchat to a group of full-time university lecturers in Kunming City, aged above 18 years, who either had knowledge of or interest in pursuing further studies in Thailand. Following completion of the online survey, participants were encouraged to share the link with their family members, friends, or colleagues who met the aforementioned criteria. Subsequently, these individuals were urged to further distribute the link among their acquaintances who qualified for participation. The data collection period spanned from …2024 to …2024. To mitigate bias stemming from a vast population, the survey instrument incorporated screening questions at the outset of the questionnaire. 
By the end of the data collection period, … questionnaires had been received. …. questionnaires were removed because they were considered to consist of untrustworthy responses (e.g., giving the same answers to all questions). Consequently, a total of …… usable questionnaires were suitable for data analysis, aligning with the requirement of 396 respondents as per the Taro Yamane formula (Israel, 1992).
[bookmark: _Hlk175407523]In general, a pilot test is conducted with a small number of respondents before the full-scale launch to ascertain the validity and reliability of the developed questionnaire. Following Zikmund's suggestion, the pilot test sample size is recommended to be around 10% of the final study size; therefore, a pilot testing of approximately 40 samples was conducted in this study. At each stage, respondents were thoroughly briefed on the study's objectives and instructed to provide their opinions using the guidance provided in the 5-point Likert scale. Upon completion, suggestions and comments were collected from respondents to identify potential errors related to wording, phrasing, and question sequencing, which were subsequently rectified. These 40 respondents in the pilot test were excluded from the final dataset (Zikmund, 2003)


[bookmark: _Toc169911000][bookmark: _Toc180841029][bookmark: _Toc180846793][bookmark: _Toc180850979]Reliability and Validity

In sociological science research, the consideration of reliability and validity of measurements is paramount when utilizing empirical data from measurements or surveys (Drost, 2011). Reliability and validity tests are typically conducted in small-sample research prior to the formalization of a questionnaire. The specific steps involved are outlined as follows.
Firstly, the tests of reliability. Reliability pertains to the trustworthiness of the data and the analysis thereof. It primarily focuses on assessing the accuracy of the research and whether the appropriate methods are employed for data processing (Nunnally and Bernstein, 1994). In this study, reliability is assessed using Cronbach’s alpha coefficient. Cronbach’s alpha serves as a measure of internal consistency, with a recommended threshold of exceeding 0.70 (Nunnally and Bernstein, 1994).
Prior to initiating the main study, a pre-test was conducted involving a sample of 40 participants. The content reliability of each variable in the pilot test with 40 respondents was evaluated based on Cronbach’s Alpha scores. Following the statistics presented in Table 2, the Cronbach's Alpha scores for each variable 
(8 variables) in the pre-testing phase exceeded 0.7, thereby meeting the minimum threshold for satisfactory content reliability.

[bookmark: _Toc180841035][bookmark: _Toc180846799][bookmark: _Toc180850985]Table  2  Reliability of Pilot Test

	Variables
	Number of Item
	Cronbach’s Alpha
	Results

	Cultural Interests
	5
	0.875
	Passed

	Professional Development
	5
	0.882
	Passed

	Peer Influence
	4
	0.845
	Passed

	Institutional reputation
	3
	0.889
	Passed

	Financial Incentives
	4
	0.902
	Passed

	Perceived value
	4
	0.834
	Passed

	Language proficiency
	10
	0.874
	Passed

	Study Intention 
	4
	0.866
	Passed


Secondly, the tests of validity. Validity is commonly defined as the degree to which an instrument accurately measures what it purports to measure (Blumberg et al., 2005). It signifies the extent to which the obtained results are truthful and accurate, necessitating that the research instrument (questionnaire) accurately measures the concepts under study (Pallant, 2011). In research, a higher validity is achieved when there is a better alignment between the measure and the target construct, whereas lower validity indicates a weaker alignment. Test validity is typically categorized into three types: content validity, construct validity, and criterion-related validity (Guion, 1980).
Content validity refers to the appropriateness and representativeness of the content or questions within a test or scale, often evaluated through the logical consistency of the question distribution (Hinkin, 1995). It assesses the extent to which the questions in the instrument and their scores represent all aspects of the content or skills being measured (Creswell, 2005). In this study, the measurement questionnaire was designed based on relevant literature from previous scholars, and the completed questionnaire underwent multiple rounds of review and revision by relevant experts. Furthermore, Item-Objective Congruence (IOC) was also employed in this study to assess content validity. Following minor adjustments to the preliminary questionnaire, content validity was evaluated by inviting three professors in the field of management experts in the field who rate each item to determine its relevance and clarity concerning the construct it is intended to measure. Typically, the rating scale ranges from -1 to +1, where +1 indicates the item is clearly measuring the objective, and 0 indicates the item is unclear or irrelevant to the objective., and -1 indicates the item is clearly not measuring the objective. The IOC testing results for the questionnaire are provided in the Appendix. Usually, an item is generally considered valid if its IOC index is 0.5 or higher. In this research, each item yielded an IOC value exceeding 0.5, indicating satisfactory content validity for the questionnaire.
Criterion-related validity (or criterion validity) refers to the extent of correlation between a test and an external validity criterion, primarily assessing the measurement scale's ability to predict outcomes (Burns et al., 2017). It examines how well the scale distinguishes between individuals based on the criteria it is expected to predict (Pallant, 2011). However, since the objective of this study does not involve prediction, testing for criterion-related validity is not deemed necessary.
Construct validity pertains to the extent to which the attributes or concepts of a theory can be measured (Thatcher, 2010). Widely considered one of the most crucial and rigorous validity assessments, construct validity relies on both a logical-analytical foundation for the theory and a means of evaluating the theory's validity against empirical research data (Peter, 1981). In formal studies, construct validity is often assessed through Confirmatory Factor Analysis (CFA) (Kelava, 2016), technique employed to evaluate whether a measurement model based on a specific theory is accurate. CFA is particularly suitable when the researcher possesses knowledge of the underlying latent variable structure. Within CFA, construct validity is predominantly assessed through measures of convergent validity and discriminant validity (Huck, 2007)
Convergent validity gauges the degree of correlation between different items measuring the same construct (Messick, 1995). It is typically evaluated through Standardized Factor Loadings, Composite Reliability (CR), and Average Variance Extracted (AVE). According to the criteria proposed by Nunnally and Bernstein (1994) and Fornell and Larcker (1981), the Standardized Factor Loadings for all constructs should exceed 0.50, CR should surpass 0.70, and AVE should exceed 0.50. Discriminant validity assesses the degree of differentiation between a latent variable and other latent variables (Fornell and Larcker, 1981). To establish discriminant validity, the square root of AVE for each factor should exceed the correlation coefficients between variables (Hair et al., 2014).

[bookmark: _Toc169911001][bookmark: _Toc180841030][bookmark: _Toc180846794][bookmark: _Toc180850980]Data Analysis

The data analysis software utilized in this study comprises SPSS 25 and AMOS 26. SPSS 25 was primarily employed for general data analysis, while AMOS 26 was specifically utilized for Structural Equation Modeling (SEM) analysis. The primary methods employed in the data analysis process include: 

Descriptive Statistical Analysis 
Descriptive statistical analysis aims to furnish statistics pertaining to the fundamental characteristics and distribution of the sample. This analysis predominantly encompasses the frequency, percentage, mean scores, and standard deviation of the sample's demographic variables, including gender, age, education level, income, occupation, and duration of employment as a lecturer at the university/college. These descriptive statistics serve to elucidate the basic profile of the sample.

Reliability Analysis 
Reliability refers to the trustworthiness of a measurement, reflecting the consistency or stability of measurement results. In this study, the reliability of the questionnaire items in the final test is assessed using the internal consistency coefficient (Cronbach's alpha) and Composite Reliability (CR), chosen based on the characteristics of the research. Cronbach’s alpha serves as a measure of internal consistency and should exceed 0.70 to demonstrate acceptable reliability (Nunnally & Bernstein, 1994). Similarly, CR, also known as construct reliability, assesses internal consistency in scale items, akin to Cronbach’s alpha (Netemeyer et al., 2003). 
In research, it is recommended that CR values exceed 0.70 (Hair et al., 2014).

Validity Analysis
In structural equation modeling, validity analysis is segmented into convergent validity and discriminant validity. In this study, the convergent validity of the measurement model is evaluated through the factor loading of the indicators, AVE, and CR. AVE gauges the proportion of variance captured by a construct relative to the variance attributed to measurement error, with values above 0.7 considered excellent and values of 0.5 or above deemed acceptable. CR, a less biased measure of reliability compared to Cronbach’s Alpha, is considered satisfactory when it exceeds 0.7. The study utilizes the AVE method to assess the discriminant validity of the measurement model, verifying whether the correlation between two constructs differs significantly. As per Fornell and Larcker (1981), the square root of the AVE for each construct should exceed the correlation coefficient of the corresponding dimensions involving the constructs.

Common Method Variance (CMV)
Given that the variables utilized in the investigation were sourced from a singular origin, it is paramount to acknowledge the potential presence of common method bias, which could compromise the overall validity of the study. The extent of Common Method Variance (CMV) was evaluated using Harman’s single-factor technique (Podsakoff et al., 2003). Specifically, all items of the questionnaire were collectively subjected to factor analysis, and the loadings of the first principal component obtained when unrotated were examined to gauge the influence of CMV. The absence of CMV is indicated if the factor analysis results do not reveal a dominant factor or a variable accounting for a majority of the covariates (Audrey Korsgaard and Roberson, 1995). In this research, all questionnaire items were subjected to factor analysis using SPSS 25. A result falling below the threshold of 50 percent indicates that the findings are not significantly affected by the CMV issue. 

Model Suitability Evaluation
Following reliability and validity tests, the suitability of the measurement model was evaluated by confirming relationships between observed and latent variables using various goodness-of-fit criteria. These criteria included: a relative Chi-square (χ2/df) value below 5 (Pedhazur and Schmelkin, 1991), Goodness of Fit Index (GFI) and Adjusted Goodness of Fit Index (AGFI) above 0.90 (Bentler and Bonett, 1980), mean square error of approximation (RMSEA) below 0.08 (Schumacker and Lomax, 2004), Normed Fit Index (NFI) and Comparative Fit Index (CFI) exceeding 0.90, Tucker Lewis Index (TLI) surpassing 0.90, and Standardized Root Mean Square Residual (SRMR) below 0.80 (Hair et al., 2014). The structural model was then analyzed to test research hypotheses based on the research conceptual framework and empirical data, employing the same goodness-of-fit criteria.  


Research Method of Each Objective
RO1 To identify and analyze the key factors influencing Chinese lecturers' intention to study graduate in Thailand.
Data Analysis: Exploratory factor analysis (EFA) will be used to identify underlying constructs (key factors) from the survey data. This will help in analyzing which factors are most influential. Descriptive statistics will be used to provide a general overview, while regression analysis will be employed to determine the strength and significance of each factor in predicting study intentions.

RO2 To examine the role of educational motivation in shaping Chinese lecturers' intention to study in Thailand.
Data Analysis: Multiple regression analysis will be used to examine the role of educational motivation in predicting study intentions. By regressing the intention to study abroad on various types of motivations, the analysis will determine which type of motivation (e.g., career-driven or self-improvement-driven) has a greater impact on shaping the intention to study in Thailand.
Hypothesis Testing: This method will also involve hypothesis testing to confirm the significance of the relationship between educational motivation and the intention to study.

RO3 To evaluate the moderating role of language proficiency in the relationship between perceived value and the intention to study in Thailand.
Data Analysis: the PROCESS Version 3.3.9 developed by Hayes (Hayes, 2013) will be performed to examine how language proficiency moderates the relationship between perceived value and the intention to study graduate in Thailand (abroad). In this analysis, the independent variable (perceived value) will be examined in combination with the moderator variable (language proficiency) to see how this interaction influences the dependent variable (intention to study).
Interpretation: This analysis will allow for the understanding of whether higher or lower language proficiency strengthens or weakens the relationship between perceived value and the intention to pursue graduate studies in Thailand.
RO4 To investigate the mediator of perceived educational value between Chinese lecturers' educational motivation and intention to study graduate in Thailand.
Data Analysis: A mediation analysis will be conducted using structural equation modeling (SEM) employing Bootstrap mediation effect testing with 5000 repeated sampling iterations to assess the results of the mediation effect. When the 95% confidence interval encompasses 0, it indicates the absence of a mediation effect; conversely, if the interval does not include 0, it signifies the presence of a mediation effect. In this analysis, educational motivation will be the independent variable, intention to study will be the dependent variable, and perceived value will be the mediator. The analysis will check whether perceived value significantly mediates the relationship between educational motivation and study intention.
Path Analysis: SEM will allow for testing the direct effect of educational motivation on intention and the indirect effect through perceived value. This will provide insights into whether perceived educational value fully or partially mediates the relationship.
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Questionnaire

Thank you for taking the time filling out this questionnaire. This questionnaire has been developed for educational purpose only. Your response to this survey will be used solely for research purpose of doctoral student. Your participation in this research, together with your individual response to the questions will be kept strictly confidential. The results of this research will be anonymous, statistical information only, and we can assure you that you will NOT be identifiable in any published results. 
Thank you for your cooperation! 


Part 1 Screening Questions
Are you currently a full-time university/college/secondary vocational school lecturer? 
· Yes  
· [bookmark: _Hlk110454546]No (End of the questionnaire, Thank you)

Are you currently teaching in Kunming, Yunnan Province? 
· Yes 
· No (End of the questionnaire, Thank you)

Part 2 General Personal Information 
1. Your gender 
A. Male 
B. Female 


2. Your age (Years old)
A. ＜18 
B. [bookmark: _Hlk110455026]18-29
C. 30-39
D. 40-49 
E. ＞ 50

3. Your educational level 
A. High school or under
B. Diploma degree 
C. Bachelor degree
D. Master degree or above

4. Your personal monthly income level (amount in Chinese Yuan) 
A. Less than 5,000
B. 5,001-9,000 
C. [bookmark: _Hlk110458339]9,001-15,000 
D. Over 15,001

5.  Your current occupation 
A. Full-time lecturer in university
B. Full-time lecturer in college
C. Full-time lecturer in second vocational school
D. Other (please specify) _________________

6. How long have you been teaching at this university/college/school? 
A. Less than 1 year
B. 2-5 years
C. 6-9 years
D. More than 10 years

Part 3 
From the questions, rate your agreement in the following categories. Use the number to rate your opinion in the questions, with 1 equal to strongly disagree and 5 equals strongly agree.
1 = Strongly Disagree
2 = Disagree
3 = Neutral
4= Agree
5= Strongly Agree

	[bookmark: _Hlk110457047]Influence Factors
	1
	2
	3
	4
	5

	Cultural Interest
	

	7
	I think Thailand is a free country with regard to no discrimination (based on race, religion, gender).
	
	
	
	
	

	8
	I believed it is safer and more peaceful in Thailand.
	
	
	
	
	

	9
	I easily can speak the local language in Thailand.
	
	
	
	
	

	10
	People in Thailand are friendly and open to foreigners.
	
	
	
	
	

	11
	I am attracted by the cultural of Thailand.
	
	
	
	
	

	Professional Development
	

	12
	It has good opportunities for employment after graduation from Thailand.
	
	
	
	
	

	13
	It offers good salaries to all students who graduate from Thailand.
	
	
	
	
	

	14
	The qualification or degree in Thailand creates great career prospects in my discipline. 
	
	
	
	
	

	15
	It offers job-search visa after study in Thailand.
	
	
	
	
	

	16
	It offers residence/nationality after study in Thailand.
	
	
	
	
	





	Influence Factors
	1
	2
	3
	4
	5

	Peer Influence
	

	17
	My friends are living in Thailand.
	
	
	
	
	

	18
	My colleges recommended studying in Thailand.
	
	
	
	
	

	19
	My parents suggested studying in Thailand.
	
	
	
	
	

	20
	I wanted to go to Thailand because my friends would like to go there.
	
	
	
	
	

	Institutional Reputation
	

	21
	Price discount for this brand is frequently offered.
	
	
	
	
	

	22
	This brand gives me special offers from time to time.
	
	
	
	
	

	23
	The advertisement of the brand can draw my attention.
	
	
	
	
	

	Financial Incentives
	

	24
	The cost of living is affordable and reasonable in Thailand.
	
	
	
	
	

	25
	It charges no or low tuition fee in Thailand.
	
	
	
	
	

	26
	It provides numerous numbers of scholarships to international students in Thailand.
	
	
	
	
	

	27
	It provides excellent opportunities for internship jobs in Thailand.
	
	
	
	
	

	Perceived Value
	1
	2
	3
	4
	5

	28
	I think the experience I have gained in the Thai university will help me to get a good job.
	
	
	
	
	

	29
	Taking into consideration the price (fees, charges, etc.), I believe my Thai university provides quality of service.
	
	
	
	
	

	30
	Compared with other universities, I consider that I receive quality of service in Thai university for the price that I pay.
	
	
	
	
	

	31
	I feel happy about my choice of university/degree in Thailand.
	
	
	
	
	





	Influence Factors
	1
	2
	3
	4
	5

	Language Proficiency
	

	32
	I can understand and use familiar everyday language expressions and very basic phrase aimed at the satisfaction of needs of a concreate type.
	
	
	
	
	

	33
	I can introduce myself and others and can ask and answer questions about personal details with this language.
	
	
	
	
	

	34
	I can interact in a simple way provided the other person talks slowly and clearly and is prepared to help.
	
	
	
	
	

	35
	I can understand language sentences and frequently used expressions related to area od most immediate relevance.
	
	
	
	
	

	36
	I can communicate in simple and routine tasks requiring a simple and direct exchange of information on familiar and routine matters.
	
	
	
	
	

	37
	I can describe in simple terms aspects of my background, immediate environment and matters in areas of immediate need.
	
	
	
	
	

	38
	I can understand the main points of clear stand input on familiar matters regularly encountered in work, school, leisure, etc.
	
	
	
	
	

	39
	I can deal with most situations likely to arise whilst travelling in an area where the language is spoken.
	
	
	
	
	

	40
	I can produce simple connected text on topics which are familiar or of personal interest.
	
	
	
	
	

	41
	I can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and explanations for opinions and plans.
	
	
	
	
	




	Influence Factors
	1
	2
	3
	4
	5

	Study Intention
	

	42
	It is very likely that I will study graduate program in Thailand.
	
	
	
	
	

	43
	There is a high probability that I would study graduate program in Thailand.
	
	
	
	
	

	44
	I will consider studying graduate program in Thailand.
	
	
	
	
	

	45
	My willingness to study graduate program in Thailand will be high.
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